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ABSTRACT

The purpose of this project was to develop a teacher's handbook to aid in reading
instruction for students grades K-3 who are learning English as their second language.
To accomplish this purpose a review ofliterature was conducted on the topics of second
language acquisition, second language reading, and the use of multicultural literature.
Additionally, information and materials from selected sources were obtained and analyzed.
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CHAPTER I
FOCUS OF THE PROJECT

Background of the Project
In the year 2000, the number ofK-12 students who were learning English as their
second language (ESL) exceeded 4 million. This is a 104% increase in ESL students in
American elementary and secondary schools over the past 10 years, making it the fastest
growing group of students in the United States today (Menken & Look, 2000). This
trend does not seem to be slowing, but on the contrary, the numbers seem to be growing
at a quicker rate every year.
Washington State schools are also experiencing an especially high percentage of
ESL students. School districts all across Washington State, and specifically the eastern
side of the state, are seeing a significant increase ofESL students. These districts, which
are experiencing the huge increase of ESL enrollment, are unable to find teachers who are
trained in teaching techniques tailored to these students' special needs. Schools are feeling
overwhelmed and are unable to meet the needs of these students. This is evident in the
U.S. Department ofEducation's 1999 report which found that 39% of first generation
Hispanic immigrant students nation wide drop out of school before graduation. The
schools are failing these students, and they are dropping out at unsettling rates.

Statement of the Problem
This growing group of ESL students brings with them a unique set of needs that
many teachers have not been trained to meet. Teachers across America are struggling
trying to find the best way to teach these students. The majority of these teachers have
never been trained to educate students who are learning English as their second language,
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and they do not have the skills or training to help ESL students progress to levels needed
to achieve. It is estimated that half of all teachers will educate an ESL student during their
career, but only 2.5% of teachers who teach ESL students have a degree in ESL or
bilingual education (Menken & Look, 2000). Because the greatest number of teachers
who are teaching these ESL students have little or no training in meeting the special needs
of these students, it is not surprising that so many students are "falling through the cracks"
in the educational system.
Especially difficult for students who are trying to learn content as well as the
English language, is the area of reading comprehension. These students face a whole
realm of challenges, both culturally and linguistically, which keep them from becoming the
readers that society expects them to be. They are not receiving the type of instruction
appropriate for their special needs. This is evident from the National Center for Education
Statistics 1998 report on reading scores. This report reveals that the gap between these
culturally and linguistically diverse students' comprehension scores and those scores of
their mainstream counterparts are disturbingly large. It shows that White mainstream
students score an average of 30% higher than Hispanic students (National Center for
Education Statistics, 1998). According to the Office of Superintendent for Public
Instruction (OSPI), this trend holds true for Washington State. OSPI reports that an
average of 33% fewer Hispanic students than White students met the standards on the
reading sections of the Washington Assessment of Student Learning exams. This makes
the Hispanic population of students the lowest scoring of any ethnic population in
Washington State (Office of Superintendent for Public Instruction, 2000).
So what becomes of these students who are being failed by our school system?
The answer is evident in the social and economical status where these students become
trapped. They are the people, who after they finish or drop out of high school, fill the
labor jobs that pay minimum wage or less. Most are living at or below the poverty level
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(Gonzalez, 2000). These students exit school lacking the skills needed to take advantage
of opportunities that mainstream students take for granted.
Purpose of the PrQj ect

The purpose ofthis project was to create a handbook that utilized multicultural
literature themes and reading comprehension strategies for ESL K-3 students, specifically
those from Latin American descent. These types of strategies are important to the
academic success of students who are learning English. According to a 1997 report from
the National Center for Educational Statistics, only 30% of all teachers with students who
are learning English as their second language received any professional development in
teaching ESL students (Menken & Look, 2000). This handbook will help teachers of ESL
students engage language learners in enriching literature experiences appropriate to their
unique linguistic and cultural needs.

Limitations to the PrQj ect

1. The reading strategies developed in this handbook were focused for students in grades
K-3.
2. The strategies developed in this handbook were not implemented in a classroom setting
by this researcher.
3. Many of the strategies in this project were designed for implementation in a classroom
where the students all have the same, or possibly two first languages, other than English.
4. The lessons were designed for Washington State teachers using state standards, but can
be easily modified by teachers from other states.
5. The project was designed to focus on the two languages of English and Spanish. The
literature used was selected from cultures that speak these languages.
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Definition of Terms
Basic Interpersonal Communication Skills (BICS):
Language skills needed for interpersonal communication (Peregoy & Boyle, 1997).
Cognitive Academic Language PI"Oficiency (CALP):
Formal language skills, including listening, speaking, reading, and writing, used for
academic learning (Peregoy & Boyle, 1997).
Comprehension:
"The interpretation of experience; relating new information to what is already
known; asking cognitive questions and being able to find answers to them; a state, the
absence of confusion" (Smith, 1994, p. 309-310).
English as a Second Language (ESL):
The acquisition of English as a non-native language (Peregoy & Boyle, 1997).
Ll, First Language:
A person's first language (Gass & Selinker, 1994).
L2, Second Language:
A person's second language. To be more specific, one could refer to a person's
L3, L4, and so on. However, the general term L2 is frequently used to refer to any
language use after the first language (Gass & Selinker, 1994).
Lexicon:
A mental dictionary of words to which a person has instant access (Gass &
Selinker, 1994).
Reciprocal Teaching:
A small group reading activity designed to increase reading comprehension
through direct application of reading strategies and peer teaching (O'Malley & Pierce,
1996).
Scaffolding:
Providing contextual supports for meaning during instruction or assessment, such
as visual displays, classified lists, tables, or graphs (O'Malley & Pierce, 1996; Boyle &
Peregoy, 1990).
Schemata:
The structural organization in which knowledge is stored in the memory, including
background knowledge and cultural meaning (O'Malley & Pierce, 1996; Nelson, 1987;
Swaffar, 1988).
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Text Retelling:
A procedure in which students read or listen to a story or text and then retell the
main ideas or selected details in their own words (O'Malley & Pierce, 1996).
Think Aloud:
Students orally describe the thinking processes they are using in reading or in
problem solving (O'Malley & Pierce, 1996).
Target Language:
The language being learned (Gass & Selinker, 1994).
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CHAPTER II
REVIEW OF THE LITERATURE

Introduction
In our world today, literacy is one of the most empowering skills a person can
have. It enables people to open the doors to the world around them, and the knowledge
that world holds, through the joys of reading. Without literacy skills, people are limited in
communication to those people who are in reach through oral means. Illiterate people are
not able to read and write, and therefore cannot gain access to the world around them.
As American schools become more culturally and linguistically diverse, those
educating our youth in the literacy skills they will need to be successful in society are
facing a whole new realm of challenges (International Reading Association, 1994).
Historically, schools have only been expected to educate a small number of top students to
a level ofliteracy proficiency that would be considered unacceptable by today's standards.
Schools are now attempting to educate all students, including those from linguistically and
culturally diverse backgrounds, to a level ofliteracy proficiency that will enable them to
communicate with the world around them, read to gain knowledge from common forms of
media, obtain a successful career, and even attend an institution of higher learning
(International Reading Association, 1994).
Statistical trends are showing, however, that schools are failing this growing
population of culturally and linguistically diverse students. According to the United States
Department ofEducation's Digest of Education Statistics, these culturally and
linguistically diverse students are drastically and consistently being out-performed on
literacy proficiency tests by their peers (1999). Instructional strategies being used to
educate these students are failing. These students are being shortchanged by the
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educational system, and the results are evident by the social and economical status where
the greatest portion of this population will remain trapped (Gonzalez, 2000).
Teachers of these culturally and linguistically diverse students need to adopt new
methods of teaching reading and other literacy skills. More specifically, teachers need to
re-think the methods they are using, or not using, to help their students comprehend, or
derive meaning from text. Many different factors need to be considered when doing this.
This review ofliterature will be divided according to some of these factors including: ( 1)
reading comprehension for the general or mainstream reader, (2) factors in reading
comprehension unique to students learning to read in a second language, and (3) the use
of multicultural literature themes in teaching reading.

Reading Comprehension for
the General or Mainstream Reader

Reading is a complex process. In order to be a successful reader, one must decode
text into words, and then derive meaning from these words and the text as a whole. Many
readers find the bridge between these two steps a difficult one to cross. Without the
ability to derive meaning from text, the process of reading is lost, and it becomes
monotonous and purposeless.
Direct Instruction

For many teachers, this bridge is one they expect students to cross naturally,
without any help. They may assign comprehension activities and simply expect students to
then be able to comprehend the text, but assigning comprehension activities and teaching
comprehension strategies is not the same thing (Santa, 2000). Direct instruction is an
essential key to readers becoming skilled in comprehension. An Anderson, Hiebert, Scott,
& Wilkinson ( 1985) report on reading concluded:

Direct instruction needs to be distinguished from questioning, discussion, and
guided practice. Direct instruction in comprehension means explaining the steps
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in a thought process that gives birth to comprehension. It may mean that the
teacher models a strategy by thinking aloud about how he or she is going about
understanding a passage. The instruction includes information on why and when
to use the strategy. Instruction of this type is the surest means of developing the
strategic processing that was identified as the characteristic of skilled readers.
(p. 72)

To further define direct instruction Gersten and Carnine (1986) have identified seven main
components of the type of direct instruction that is referred to above. These seven
components are as follows:
(1) Instruction on explicit step-by-step strategy. (When this is not possible or
necessary, model effective performance). (2) Student mastery of each step in the
process. (3) Strategy (or process) corrections for student errors. (4) Gradual
fading from teacher-directed activities toward independent work. ( 5) Adequate,
systematic practice for students-using a range of examples. (6) Cumulative review.
And (7) Teaching formats that anticipate ("pre-correct") potential errors. (p. 71)
Gersten and Carnine concluded ( 1986) that by teaching reading comprehension
strategies in this step-by-step manner, a teacher can help students create a thinking process
that will help them to derive meaning from the text they are reading. Research has
overwhelmingly supported this conclusion by finding that all readers, both with high and
low abilities, become better comprehenders when taught specific comprehension strategies
(Santa, 2000). Without being taught these specific strategies, most readers will not reach
their full comprehension abilities, and therefore never reach a level ofliteracy proficiency
expected of students exiting educational system today, or needed by people who will be
economically successful.
For the purpose ofthis project, the term direct instruction will refer to the manner
the way in which information is taught, not to the information being taught. In many
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cases, the lessons in the handbook reflect a modified version of direct instruction. This
was done to make the lessons more effective for ESL students.

Competent Reader Studies
Readers who are good comprehenders have been found to have many skills in
common. Because good comprehenders have been found to use these skills, one can infer
that these skills contribute to successful reading comprehension (Fitzgerald, 1995). When
reviewing the of research in this area, the following skills arise as those essential to
successful reading comprehension: the ability of a reader to monitor their own
comprehension (Dunn, 2000), the ability to identify key elements in a text, for example,
the elements of story grammar (Gersten, 1989), the ability to connect prior knowledge to
the knowledge presented in the text, creating new knowledge for the reader (Pearson,

1979), and the ability of a reader to identify elements of the text that are unclear to them
and use remaining text and outside sources to gain an understanding of the text (Kingore
& Kurth, 1981).

From the review of research one can conclude that teachers should use direct
instruction as one of many means of teaching their students the skills named above. By
doing this they are helping their students to become better comprehenders and therefore
better readers.
A great deal ofresearch has been done in order to determine specific strategies for
teaching the skills discussed above. These skills have been determined to improve reading
comprehension in both high and low ability readers. The strategies that will follow have
been found, through use and evaluation, as well as experimental research to be successful
reading comprehension strategies.

(
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Factors in Reading Comprehension Unique to
Students Learning to Read in a Second Language
Research on reading in a second language and efforts to improve second language
reading instruction have grown remarkably in the past quarter century, particularly in the
last 10 years (Grabe, 1991). A primary goal for ESL reading research is to detennine
what fluent L 1 readers (or readers who are reading in their first language) do, then decide
how to best move ESL students in that developmental direction. Because fluent reading is
such a complex process, much research has been conducted in attempt to understand and
explain the fluent reading process ofLl readers by analyzing the process and breaking it
into a set of component skills (Carpenter & Just, 1986; Carr & Levy, 1990; Haynes &
Carr, 1990; Rayner & Pollatsek, 1989). These components, according to Grabe (1991)
are: "(1) Automatic recognition skills, (2) Vocabulary and structural knowledge, (3)
Formal discourse structure knowledge, (4) Content/world background knowledge, ( 5)
Synthesis and evaluation of skills/strategies, and (6) Metacognitive knowledge and skills
monitoring" (p. 379). Now that these components to Ll reading have been detennined,
methods need to be derived to teach L2 readers these same reading skills. This task is
much more daunting than one might first expect. A reader of a second language faces
many roadblocks to reading comprehension that L 1 readers typically do not.
For example, students who are learning to read English as a second language face
complex linguistic challenges. They not only need to learn to decode English print, which
for some may mean learning a new character system, or new vocabulary words in their
second language, they also need to learn the pragmatics, semantics, and syntax of English
(Perkins, 1983).

Vocabulary
The lack of necessary vocabulary, or a student's limited lexicon in their second
language, contributes greatly to difficulties in reading comprehension. Many L2 readers
do not possess the language skills needed to make use of clues to word meaning given in
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context. Without access to the meaning of important words in the text, the reader cannot
fully comprehend the meaning of the text. It is not until students add these essential
vocabulary words to their lexicons that they will be able to comprehend the text in which
it is found (Wesche & Paribakht, 2000).
It is evident that vocabulary is an essential piece in the reading puzzle. Without a

strong grasp of a word's meaning, it is impossible for the reader to comprehend what the
author was trying to portray when writing the text. Simply identifying words that will be
new to students and helping them to gain knowledge as to its meaning prior to reading the
text will help them to better comprehend the text. This can be done in a whole group,
small group, or individual setting. (Blachowicz & Lee, 1991). Common ways of doing
this include identifying the word and then having students talk about its meaning and what
they know about it. Visual aids are helpful, as is having the students create a visual
picture of what the word means (Blachowicz & Lee, 1991, Wesche & Paribakht, 2000).
Teaching students to recognize cognates is also a helpful way of helping students
to access vocabulary meaning through the use of their first language. A cognate is a word
that is identical or almost identical in two languages. Many cognates appear between the
Romance languages and English. An example ohhis is the word fruta in Spanish and fruit
in English. If these are pointed out to students, and students are taught to identify them,
they will have a stronger grasp on the meaning of the word than if it was taught as just a
vocabulary word. This is because identifying them as cognates allows the students to
access what they already know in their first language and apply it to their second language
(Nagy, Garcia, Durgunoglu, & Hancin-Bhatt, 1993).
One can conclude from the research that a limited vocabulary in a student's L2 can
become a huge roadblock in reading comprehension. ESL teachers need to take special
care to help students identify troublesome words and create meaning for them. When this
can be done using a child's LI, the meaning will be longer lasting and better applied to the
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text being comprehended (Blachowicz & Lee, 1991; Nagy, Garcia, Durgunoglu, &
Hancin"Bhatt, 1993; Wesche & Paribakht, 2000).

Schema
These readers also come from a culture different from the "mainstream American
culture". This means that their prior experiences with life, and therefore their background
knowledge on subjects common in American literature, differ from their mainstream
counterparts. It is with this background knowledge that a person connects with and
makes sense of the information contained in the text. A lack of relevant prior knowledge
can form a roadblock in a reader's comprehension of the text (Carrell & Eisterhold, 1983;
Chase & Hynd, 1987; Holmes & Roser, 1987; Nelson, 1987; Pearson, Hansen, & Gordon,
1979; Perkins & Jones, 1985; Strain, 2000; Swaffar, 1988; Widomski, 1983).
As discussed above, background knowledge plays a very important role in reading
comprehension. Immanuel Kant claimed as long ago as 1781 that new information, new
concepts, and new ideas can have meaning only when they are related to something the
individual already knows (Kant, 1781/1963). Holmes & Roser (1987) supports this belief
when they describe reading as "... an active, reconstmctive process in which new
information is assimilated with that already stored in the reader's mind (p. 646)." It is this
information that a reader already possesses before reading the text that is the key to
comprehending the text.
Pearson et al. (1979) describes two very important functions ofthis background
knowledge or schemata. "First, they provide a framework for classifying concepts
presented in the text. A second function that schemata serve in comprehension, is to allow
readers to fill in gaps not completely specified in the text." (p. 201 "202) Without the
schema surrounding the stmcture of the text and the key topics of the text, the reader
cannot put the pieces together and comprehend the information presented in the text.
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The Reader Response Theory (Chase & Hynd, 1987) supports the theory of
necessary schema for comprehending. The Reader Response Theory is made up of three
key assumptions. They are:
(1) Meaning is not "contained" in the text but is derived from an interaction
between the content and structure of the author's message and the experience and
prior knowledge of the reader.
(2) Readers comprehend differently because every reader is culturally and
individually unique.
(3) Examining readers' responses to text is more valid than establishing one
"correct" interpretation of text meaning (p. 531).
Both the Reader Response Theory and the schema theory are based on the principle
foundation that readers comprehend text using their prior knowledge and cultural
interpretation of the ideas presented.
This poses a problem for ESL readers who have different background knowledge
than what the author who wrote the piece expected the reader to have. Students who
have lived the majority of their life in a different country, speaking a different language,
have a whole different world's worth of background knowledge. This often limits their
understanding ofliterature written for someone living in this culture. Goodman (1979)
states this very well when he wrote,
[E]ven highly effective readers are severely limited in comprehension of text by
what they already know before they read. The author may influence the
comprehensibility of a text, particularly for specific targeted audiences. But no
author can completely compensate, in writing, for the range of differences among
all potential readers of a given text. (p. 658)
Through reading much literature on this subject, one can conclude that the cultural origin

(

of a story and the topics on which it is based play a larger role in the level of
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comprehension a reader will reach than the syntactic or semantic complexity (Johnson,
1981).
Based on the research surrounding the theory of schema, it is very important to
help ESL students utilize the background knowledge they have. This means helping them
to see that what they already know can help them understand what they are trying to read
in English. It is also important to help students build a background of knowledge that will
enable them to better understand the types ofliterature they will encounter in the
American school system. This can be done through many of the strategies discussed
earlier, as well as direct instruction in the area of story grammar.
Story Grammar

Story grammar refers to the elements that are typically found in literature from a
specific culture. Western literature contains these six major elements;
(1) setting (introduction of characters, time, location), beginning (some

precipating events), (2) reaction (the protagonist's simple reaction to the beginning
and the formation of a goal), (3) attempt (plan to reach goal), (4) outcome
(success or failure of attempt), (5) ending (long range consequences) (Widomski,
1983, p. 307).
Research indicates that the ability to identify these elements of story grammar is essential
for comprehending text. The problem arises when ESL readers are from a culture that
does not follow the same story structure as Western culture. This leaves students with a
gap between the stor1 they are trying to comprehend and their prior knowledge of story
structure (Cud & Robbers, 1987; Dimino, Gersten, Douglas, & Blake, 1990; Gersten &
Dimino, 1989; Lehr, 1987; Marshall, 1983; Mcconaughy, 1980; Nessel, 1987; Widomski,
1983).

In an attempt to help students reach past these trials and become successful
readers, many researchers have found that the use ofliteracy scaffolds, which are
temporary frameworks that offer students immediate access to the meanings and pleasures
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of print. Scaffolds can help students remain interested in print and gain meaning from it
while they are developing the language and knowledge skills needed to comprehend on
their own. This is very important when considering the amount of academic content
students are expected to gain through print, and how quickly a person can become
frustrated with reading when meaning is unreachable (Boyle & Peregoy, 1990).

Culture
As with background knowledge, vocabulary development, and story structure, the
culture of the reader plays a huge role in reading comprehension. Robinson (1985)
describes this role by saying that culture determines how people interpret and mentally
organize the world, functioning like a software program for a computer to shape the way
input is manipulated, and to control what is received and processed. Our culture acts as
the glasses we see the world through, influencing the way we interpret text. Winterowd
(1987) supports this when stating "... we read with our minds, not our eyes." (p. 869)
Historically, students who are from a different culture and therefore see the role of reading
differently, or interpret text differently than what the teacher sees as correct, have been
viewed as deficient. This view is very evident in this quote from an article by Flores,
Cousin, & Diaz. "Blaming the children's parents, the culture, and their language for their
lack of success in school has been a classic strategy used to subordinate and continue to
fault the victim." (1991, p. 371)
Research has shown that students connect better, and therefore comprehend text
better when it is familiar to and in alignment with their culture's value system (Campbell &
Williams, 2000). It can then be concluded that if teachers want students to become better
readers, they need to help students identify with the culture the text is set in, and possibly
more importantly, provide the reader with text that is familiar and reflective of the their
home culture.
All of the research in this area has four main implications for teachers and the way
they run their classroom, according to Field & Aebersold (1990). These implications are:
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(1) Investigate your students' cognitive clarity about reading. What ·concept do

they have of reading, of its role in society? What expectations do they have of a
reading class?
(2) Know the home environment of your students and the home culture. Is their
native culture literate? Are the relatives literate in their native language? What is
the common method of instruction in that culture's schools? Are the relatives
living in the present home fluent and literate in English? Is reading in any language
a part of their home activities?
(3) Develop a flexible interpretation of reading behavior, one that includes
behaviors from other cultures.
(4) Assess the dominant cultural group to which the students respond - their
parents or their peers? (p. 409-410).
Once a teacher has determined these key points, creating a reading curriculum that is
culturally responsive to the students in the class is possible. If the reading expectations of
students are not in alignment with the cultural values of the student, then literacy
proficiency is a goal that will be next to impossible for the student to reach.
In the past, many teachers ofL2 readers have assumed that the instruction of
reading should wait until the students have a fairly good grasp on the language. Recent
research has found however, that "even children who speak no or very little English are
reading some of the print in their environment and are using that reading to increase their
English" (Hudelson, 1984). For this reason it is essential to start literacy instruction at the
same time that general language instruction begins. The two are inseparable and work.
together in students' language learning.
Readers who are learning to read in their second language face many challenges
that those who are learning to read in their first language do not. Although the research is
limited, progress has been made in this area.
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The Use of Multicultural
Literature Themes in Teaching Reading
As discussed in the prior section on reading comprehension, thematic instruction
has been found to increase student comprehension of material related to the theme. This
fact becomes even more true when the theme utilizes literature that is reflective of the
home culture of the students learning (Lehr & Thompson, 2000). Multicultural literature
has been found to be an empowering tool that helps students not only connect with text
and see their culture valued and represented in literature, but to also learn more about
other cultures and see classmates in a new light (Lehr & Thompson, 2000).
As established above, America is a culturally diverse nation and is becoming more
so each day. In an aide to develop understandings of other cultures, many educators and
researchers are finding the need for quality multicultural education (Norton, 2001). Lewis
and Doorlg (1995) present the following compelling reasons for developing multicultural
education:
1. Commonalties among people cannot be recognized unless differences are

acknowledged.
2. A society that interweaves the best of all of its cultures reflects a truly mosaic image.
3. Multicultural education can restore cultural rights by emphasizing cultural equality and
respect.
4. Students can learn basic skills while also learning to respect cultures; multicultural
education need not detract from basic education.
5. Multicultural education enhances the self-concepts of all students because it provides a
more balanced view of US society.
6. Students must learn to respect others.
One way teachers have found to emich a multicultural curriculum is by using
multicultural literature. Rochman (1993) clearly explains the need for multicultural
literature when she states: "The best books break down borders. They surprise us -
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whether they are set close to home or abroad. They change our view of ourselves; they
extend that phrase 'like me' to include what we thought was foreign and strange" (p. 9).
This "changing of ourselves" becomes especially important in our multicultural classrooms
of today. Classrooms are where students learn much of what they will need to be
successful in the "grown-up" world, and the ability to relate to and empathize with people
from cultures different from their own is an essential skill.
According to Norton (2001) multicultural literature has been used effectively in
classrooms to help readers identify cultural heritage, understand sociological changes,
respect the values of minority groups, rise aspirations, and expand imagination and
creativity. It has also been found to raise reading scores for all students and improves
student attitudes toward minority groups when used as part of a multicultural curriculum
(Norton, 1984, 1990, 1999). With research such as this available, many teachers are now
using multicultural literature on a regular basis in classrooms across America.
Many issues arise when multicultural literature is brought into classrooms For
example a theoretical debate often arises as to whether a teacher who is not from the same
cultural descent of the author can adequately present literature to another cultural identity
group in the classroom (Weinbaum, 1999). Friedman concluded from his studies,
however, that "teachers can generate discussions about cultures other than their own by
acknowledging that their own social identities mediate information" (1995; p. 25).
Another issue that often arises with the use of multicultural literature in classrooms
is the question of what constitutes quality multicultural literature. In order for literature to
be considered quality multicultural literature, it needs to meet be of high literary quality as
well as culturally authentic and sensitive. In order for this literature to be used in a quality
way, teachers must consider the moral dimensions the book deals with when leading class
discussions and activities (Norton, 2001).
True quality multicultural literature is a fairly recent addition to the broad spectrum
of children's literature. It has been found however, to be a very positive addition to many
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libraries and classroom curriculums. It broadens the spectrum of reality for students and
helps them to connect with literature on a whole new level. This connection helps them to
comprehend the text on a deeper level and in turn become better readers (Hills, 2000).

Tnstmctional Strategies Used

The following strategies are the strategies that are found in the handbook. They
appear in this section in the same order they are found in the instructional handbook.
Many of the strategies have been modified from their original form to be more effective
with ESL students.
Each strategy is discussed along with the relevant research. For many strategies,
research for the specific strategy was unavailable. In these cases, research that backed up
the underlying principle of the strategy was then used.
Partner Work

Partner work is a form of cooperative learning that is particularly effective with
English language learners because of the opportunities for verbal interaction and support it
provides. Calderon, Hertz-Lazarowitz, and Slavin found in their 1998 study that bilingual
students or students who are becoming bilingual benefit greatly from the interaction
involved in partner or group work. In partner work, the teacher pairs two students
together to work together during an activity. They are given specific instructions and
expected to complete a task or share with other pairs. The pairs can be formed in any
number of ways depending upon the activity and the language goal (Diaz-Rico & Weed,
1995).
Brainstorming

Brainstorming is an activity in which students present their ideas either out loud or
in written. They are given a specific topic and asked to produce a number of ideas on that
topic. Palinscar ( 1986) found that this is especially effective when the students talk with
each other about their ideas. Brainstorming helps students to focus on the task at hand
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and begin an activity with a wider range of understanding and relevant ideas (Blachowicz,
1986 & Tompkins 1998).
Minilessons

A minilesson is a lesson focused on teaching literacy procedures, concepts or
strategies (Calkins, 1994; Tompkins, 1998). In these lessons, a new concept is reviewed
or a new one is introduced. Minilessons usually last 15 to 30 minutes and sometimes
teachers can extend the lesson over several days as they explore a concept more in depth.
The concept is usually connected to reading, writing, or another literacy skill. Teachers
can present minilessons to the whole group or to small groups depending on the needs of
the students or teacher. The best time to teach a minilesson is when students have
immediate opportunity to apply what they have learned (Tompkins, 1998). Meyer (1984)
found in a study that when a skill is taught through direct instruction as it is in a minilesson
that it has lasting positive impact of the students' literacy skills. Duffy, Roehler, Sivan,
Rackliffe, Book, Meloth, Vavrus, Wesselman, Putnam, and Bassin (1987) found that when
literacy skills are taught directly they are more likely to be applied when students read.
Interactive Read Aloud

Interactive read aloud (Barrentine, 1996) is the reading of books out loud using
expression, different voices for different characters, and gestures, while involving the
students by asking questions and having them make predictions throughout the story.
Ricketts (1982) found that listening to stories helps students, struggling with language, to
better comprehend the story. The active participation of the listeners is essential through
predicting, discussion, and checking for understanding. The strategy also involves the
exploration of the text structure and a think-aloud which demonstrates how a reader gets
knowledge from text structure. This type of read-aloud is particularly effective for ESL
students since they can listen while the voices, illustrations, and gestures aid in their
comprehension. Elley and Mangubhai (1983) found that when second language students
interact with the text during reading that it has a positive influence on their second
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language development. Ulanoff and Pucci also found in their 1999 study that this type of
read-aloud is also very beneficial for vocabulary building for ESL students.
Cognitive Mapping
In a 1989 study Ruddell and Boyle found that having students map out concepts or
ideas from a text helps the students to summarize what they found in the text and to better
comprehend what they have read. They can do this in any number of styles but it is
typically done in a visual manner, such as a graphic organizer, to make the concepts
concrete to the learner.
Visual Scaffolding
Visual scaffolding is a method of making a visual representation of an abstract
concept found in a text. Palinscar (1986) found that in addition to oral scaffolding, ESL
students benefit greatly from a visual scaffold. This helps them to gain meaning from an
abstract concept that is difficult to decipher for a second language learner.
Story Mapping
"A [story] map is a graphic representation of the intellectual territory traveled or to
be traveled via reading. It is a verbal picture of ideas which are organized and symbolized
by the reader" (Hanf, 1971, p, 225). In order to make a story map, the reader needs to
identify the starting point by determining the main idea of the text. Next, the reader
determines the secondary categories or principle parts. After labeling these parts, the
reader connects them with the main idea. There is now a picture of the basic structure of
the materials. The next and last step is adding the supporting details. This process can be
done individually or in a group setting. The formation of the story map can be any logical
formation decided upon by the teacher or the students. It is impossible for a reader to
make a map without being keenly involved in active thinking related to the story. (Beck
and McKeown, 1981; Boyle and Peregoy, 1990; Hanf, 1971; Idol, 1987; Jimenez, Garcia,
& Pearson, 1996). Dimino, Gersen, Carnine, and Blake found in their 1990 study, that
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when this strategy is implemented students comprehend text better and therefore have a
more positive experience with literature.
Shared Reading
Teachers use shared readings to read books aloud to students. These are books
students could not read independently. The teacher reads the book together with the
students in unison. The book is either enlarged so that all students can see the print or all
students in the group have their own copy of the text. The teacher focuses on the concept
of print that students are struggling with and can stop to facilitate conversation to
negotiate comprehension for the students (Tompins, 1998). Miramontes found in 1990
that when students hear the story they are reading, as they do in shared reading, that it
helps them to comprehend the text because they do not loose meaning when decoding
text.
Literature Study Circles
A literature study circle is a strategy that encourages readers to connect the text
with their prior knowledge, emotional response, and to that of their peers. For this
activity the teacher chooses a couple different books at appropriate levels and of great
interest, and gives "book talks" to the class on these books. This simply means that the
teacher tells the class just enough about the book to make them want to read it. The
students then choose the books they want to read and this is how they are divided into
groups. The students then read the book independently or in a group (depending on the
level of the readers) for a few days. They then come together as a group and talk about
what they knew about the topic before reading the book, what they learned about the
topic from reading the book, how it made them feel, and what it made them think of. This
can be conducted in English, or in groups where the students have a common first
language, the first language can be used (International Reading Association, 1994;
Klingner and Vaughn, 1996; Samway, Whang, Cade, Gamil, Lubandina, &
Phommachanh., 1991; Martinez-Roldan & Lopez-Robertson, 2000; Urzua, 1992).
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Martinez-Roldan and Lopez-Roberston found in a 2000 case study that when children
participate in a literature circle it helps them to internalize the story and therefore have a
better understanding of the story.
Class Collaboration
Class collaborations are books that students work together to make. Students
each contribute one page of work to the book and the book, is bound together with all the
pages from the students. The benefits of class books are that students get to see their
work published into a book with a lot less work than if it were done individually, and they
also are exposed to their classmates' work. Dyson (1982) found that when these books
are done with young students, even if they can't write, the process has a positive impact
on their literacy development. If the students draw their page, they are communicating an
idea and moving toward print.
Story Board Vocabulary
Story boards are cards on which illustrations and text from a picture book have
been attached. Teachers make storyboards by cutting pictures out of books or by making
color copies of the book and attaching these pictures to a sturdy card and laminating it.
These cards are especially valuable for teaching vocabulary from a book to language
learners (Tompkins, 1998). Duffelmyer (1980) found in a study that when students are
taught vocabulary in a meaningful way, it helps the words to become a part of their
permanent lexicons, as well as improving comprehension in the story. It gives them a
concrete and visual representation of vocabulary words. These cards can be used in a
number of activities such as matching games.
Imaging
Imaging is a strategy that encourages students to create an image in their minds to
support the understanding of concepts or problems to be solved. The teacher's
responsibility is supporting students as they create mind-pictures, which enable them to
imagine the scene being described in the text being read. Once images are created in the
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students' minds, the teacher encourages the students to share what they are seeing.
Research in reading comprehension (Irwin, 1991) has shown imaging as an attribute of
effective readers, which is often not employed by poor readers. For this reason, it is an
important strategy to teach.
Directed Reading-Thinking Activity (DRTA)
This strategy is implemented in a small group setting where all students present are
at a similar reading level. Each student has a copy of the story that is to be read. They
also have a blank sheet of paper designated as a "cover sheet". They use the cover sheet
to cover parts of the story as they read it independently and answer questions as a group.
They begin by covering all of the first page but the title. They read the title as a group and
predict what they believe the story is going to be about and why they think so. They then
use the "cover sheet" to cover all but the first paragraph. The students read the first
paragraph independently and then stop to confirm or deny their prior predictions, as well
as to make new predictions and explain why they are predicting this way. The students
then follow the same process with the next two pages, and eventually with the entire text.
This activity helps the students to identify a purpose for reading, and the teacher to adjust
the rate or purpose of material, observe the reading of the students, develop and teach
new comprehension strategies in context, and help the students to develop fundamental
skills needed to be successful readers. This process can be modeled by the teacher in a
think-aloud form to help students better understand the thought process behind each
prediction and conclusion (Boyle and Peregoy, 1990; Haggard, 1988; Headly and
Dunston, 2000; Jimenez et al, 1996; Widomski, 1983). Haggard found in 1988 that this
strategy helps students to better comprehend the text they are reading and is therefore an
effective strategy.
Venn Diagrams
Venn Diagrams have two or more overlapping circles, and students use these
charts to compare and contrast topics or stories. Students write and/or draw the
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differences in the parts that are not overlapping and the things that are the same in the
section that is overlapping. Venn Diagrams are useful because they help students to think
more deeply and analytically about what they have read. It also gives them a visual
representation of their conclusions on the similarities and differences, which helps them to
better summarize and comprehend what they have read. This strategy was found effective
in a 1989 study by Ruddell and Boyle.
Anticipation Guides
Anticipation guides are used before reading a story to help students to activate
background knowledge. In an anticipation guide, teachers prepare a list of statements
about the topic for students to discuss before reading. Some of the statements are true,
and some are false. Students discuss which ones they think are accurate and which ones
they think are not, and why. Head & Readence (1986) found this strategy to be very
effective because it helps students to activate and utilize their background knowledge on a
subject and to read critically.
The Pre-Reading Plan (PReP)
This discussion activity takes place in a group of approximately ten students and
helps both teachers and students gain information about students' text-related prior
knowledge. The assessment aspect of this activity helps the teacher (1) determine the
amount of information a student has about the topic and how the student has mentally
organized the information, (2) gain information about the language abilities in relation to
the topic, and (3) determine how much additional background information and vocabulary
is needed before students can successfully comprehend the text. The activity is made up
of three steps that are conducted orally. The first step is for the teacher to say to the
students, "Tell me anything that comes to mind when I say ... (states a main concept of
the text)." This is the initial association with the concept. The second step is for the
teacher to ask students what made them think of their prior response. This step is the
reflection on initial association. The final step is for the teacher to ask if the students have
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any new ideas about the concept now that they have had the prior discussion. This is the
reformation of knowledge. This strategy was found in a study by Langer (1981) to be
effective in improving comprehension.
Echo Reading
Students read aloud poems or stories using the echo reading strategy in which the
teacher reads a line and the students echo the teacher. The great benefit of echo reading is
the shared experience of reading together. Miramontes found in 1990 that echo reading
type activities help students to gain fluency in reading because they hear and mimic fluent
reading. Ricketts (1982) found that hearing the story they are reading helps the students
to gain a better understanding of its meaning because they are not stumbling on decoding.
Idea Clusters
Clusters are spider web-like diagrams with the topic written in a circle centered on
a sheet of paper. Words, phrases, or pictures are added on lines drawn out from the
center circle. Clusters help students organize the information they gathered from reading
the text and synthesize that information. Reutzel and Fawson found in a 1989 study that
using clusters or webs during literature activities help students to comprehend the text
which they have read by helping them to summarize it in a visual way.
All About ... Books
Young children write All About ... books on familiar topics. They put together a
booklet with four or five pages, write a word or phrase on each page, and illustrate each
page. Teachers can choose to have students finish the writing process by completing the
steps in this process, such as editing. When students are finished with their books, they
can share the book with the class in an "author chair" fashion (Tompkins, 1998). Dyson
(1982) found that when students begin writing and communicating ideas in small amounts
of print and through pictures, it helps them to progress in the process of becoming better
readers and writers.
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Quickdraw
A Quickdraw is a student's response to literature and other impromptu prompts.
Students develop an idea, reflect on what they know about a topic, ramble on paper, and
make connections among ideas. Young students do this through drawing, making it a
Quickdraw. Quickdrawing is modeled after Quickwriting or freewriting. The focus
should be on the communication of an idea, not on the mechanics or quality (Tompkins,
1998). According to Dyson's (1982) study, quickdraws are an excellent way to help
students transition into writing. Communicating ideas through pictures will prepare
students for communicating ideas through print.
Attribute Charting
Attribute charting or semantic feature analysis a way of visually organizing
information in order to support students' understanding of attributes. These charts are
usually done with a number of items, and they help students to more easily compare and
contrast different items, while actively involving each student (Herrell, 2000). According
to a Reutzel (1989) study using graphic organizers such, as an attribute chart, helps
students to better understand the topic of focus.
Book Boxes

A book box is a box or container that is decorated around the theme of a book or
story. Three to five items that appear in the book are placed in the book box and stored
along with the book. Teachers can then use the box to teach vocabulary that will be found
in the book, have students use for retelling the story, or use for sequencing (Tompkins,
1998). This activity is in concordance with Johnson's (1982) study in which it was found
that building background knowledge and vocabulary related to a story will help students
to comprehend the story better.
Guided Reading
Guided reading is a strategy that is implemented in a small group setting. The
group is made up of readers at similar reading levels. The teacher, or the group together,
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chooses interesting reading material that is slightly below the independent reading level of
the average child in the group. If it is not possible for everyone in the group to have a
copy of the selected material, it is a good idea to use a big book or to make clear, visible
overhead transparencies of the selection so that everyone can see the selection at the same
time. The selection is read aloud to the group, while the group is encouraged to follow
along with the reading, before starting on activities. This eliminates the need for decoding
and the comprehension errors that can be a result of decoding errors. After and while the
text is being read, the group performs tasks such as predicting, reading for details, turning
words into images, vocabulary building, summarizing, and creating alternative endings
(Hurst, 2000; International Reading Association, 1994). Teachers can also have students
mumble read so the teacher is able to hear where the students are struggling with decoding
and comprehension (Tompkins, 1998). According to Hudson's (1982) study, this type of
activity is especially good for second language learners because there is often so many
non-decoding factors that interfere with comprehension and these are lessened when the
group tackles the story together.
Story Retelling

Story retelling is an excellent activity for teachers to assess how well students
understood a story, as well as for students to re-organize in their mind what they read or
heard. Teachers can have students retell the story either orally or in writing. Oral
retellings are especially useful with emergent readers who are not yet writing. When
students retell a story they tell the story using their own words and tell everything they
remember about the story (Tompkins, 1998). For ESL students who are not yet
comfortable with the English language, the story may be retold in the students' first
language or by using pictures. Gambrell, Pfeiffer, and Wilson found in a 1985 study that
having students retell a story helps them to better organize and understand what they read
in a story, as well as recall later what they remember from the story.
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K-W-L (Know, Want to Know, Learned)
The K-W-L strategy is one that helps the reader to identify what they know about
a subject prior to reading the text, what they want to know about the subject or what they
will look for in the text, and what they learned from the text by reading it_ This activity
can be teacher or student led and can be done in a group or individually_ It is usually done
in the form ofa chart where the different sub-headings are filled in (Carr & Ogle, 1987;
Headley & Dunston, 2000). Ogle, the originator of this technique, found (1986) that this
type of activity helps students to comprehend what they will read because it helps them to
activate their prior knowledge on the topic to be studied_
Passage Read Aloud
In a passage read aloud, students take turn choosing passages or sentences to read
aloud to the class_ They skim the book and choose a part that looks interesting, practice
reading that part, and share it with the class. The class can then discuss what they think
the passage will mean in the story. Ricketts (1982) found that this type of activity is
beneficial to students because listening to other people read the story or parts of the story
helps language learners to better comprehend when they read.
Conscious Comprehension
Conscious comprehension is a metacognitave strategy that has been developed in
order to help readers monitor their own comprehension. Rosenfeld and her colleagues in
a 1981 study determined the effectiveness of this method. The key to this strategy is for
students to be mentally aware of their reading and monitor their own understanding. To
do this, readers are encouraged to place a light pencil check in the marginal white space
beside each line if they fully understand the meaning of that line, and placing a dash in the
margin if they do not understand it. They continue reading the entire paragraph and then
return to the lines that posed problems for their understanding. They can then use the
contextual clues in the entire paragraph, a dictionary, or the help of another person to gain
an understanding of the lines that troubled them. When they understand the meaning of
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the lines and the paragraph as a whole, they can them move on and implement this practice
for the remainder of the text (Dunn, 2000; Rosenfeld, Arnold, Kirchofer, Lacirua, &
Wilson, 1981).
Grand Conversation

A grand conversation is a discussion about a book or a story where students
explore interpretations and reflect on their feelings about the book. Students sit in a circle
so they can all see each other. The teacher may serve as a facilitator but the conversation
is student-centered and student-directed (Tompkins, 1998). Palinscar (1986) supports
these kind of discussions when he found that dialogue between students provides for
easier understanding by the students.
Sketch-to-Stretch

"Sketch-to-Stretch is a visually representing activity that moves students beyond
literal comprehension to think more deeply about the characters, theme, and other
elements of story structure and the author's crafl in a story they are reading" (Tompkins,
1998, p. 101). Student work in small groups or individually to create a picture that
represents their reflection on the story, not just their favorite part. When the picture is
completed they share the picture with the rest of the class. Dyson (1982) found this type
of activity to be very beneficial to young children. It was found that when children draw
to communicate an idea, it leads them more smoothly into early writing.
Integrated Thematic Instruction

Integrated thematic instruction has been found to increase students' reading
comprehension in the area being studied in the theme. This is due to the repeated
exposure to vocabulary and ideas. It allows students many opportunities to built and
connect to prior knowledge. Also, when this type of instruction is used, many different
forms of text are used and typically many different comprehension strategies are
implemented. This allows for each student to discover one that works best for them
(Calderon et al., 1998; Ernst & Richard, 1995; International Reading Association, 1994).
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The strategies explained above are the ones that were found most often in the
review ofliterature on the topic ofreading comprehension and second language reading.
They are just a few of the many comprehension strategies available, but they have been
chosen because of the research that suggests their effectiveness.

Conclusion

Reading is a complex process in which the end goal is most often comprehension.
The act of comprehending has such a huge numerous factors influencing it; it proves the
amazing complexity of the human mind. Many students face roadblocks that inhibit the
comprehension of text, and these roadblocks rob students of reading's meaning and joy.
For students learning to read in their second language, these roadblocks are greater in
number and magnitude. The ESL reader faces many unique challenges in comprehending
text, but also can often add a new point of view to an old classical text. It is the joy and
the responsibility of ESL teachers to help these students to use their background and
culture to open the door to understanding text. Many strategies are available to guide a
teacher along this path, but the ultimate need is for teachers to meet the student where
they are at, assess their needs, and create a road map for getting them to the end goal:
comprehending text.
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CHAPTER ID
PROCEDURES
Introduction
Reading instruction in American schools has for the most part, failed second
language learners (International Reading Association, 1994). Reading programs, which
traditionally focus on skill and neglect the cultural aspects ofliterature, leave students
grasping for comprehension and failing to make the grade (Campbell & Williams, 2000;
Carrell & Eisterhold, 1983; Field & Aebersold, 1990; Grabe, 1991; Nelson, 1987;
International Reading Association, 1994; Robinson, 1985; Winterowd, 1987). Teaching
reading comprehension strategies alongside of materials that are culturally applicable to
these students can help them cross the bridge into understanding (Campbell & Williams,
2000; Carrell & Eisterhold, 1983; Field & Aebersold, 1990; Grabe, 1991; Nelson, 1987;
Reading Association, 1994; Robinson, 1985; Winterowd, 1987).

Purpose of the Project
The purpose of this project was to develop strategies teachers can teach to first
and second grade ESL students, alongside of themed literature paired from the Latin
American and the American cultures. This type of instruction, and specific strategies
matched with culturally relevant literature, will help students make connections between
what they already know, the culture they are becoming accustomed to, and the reading
process that will become so important to their success in the future.
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Procedm·es

The literature will be selected from three themes; family, migration, and homes.
The specific reading strategies will be modified to meet the special needs of ESL students
and applied to the specific literature selected for this project. The reading comprehension
strategies have been derived from a comprehensive review of applicable literature and
modified based on information from a review ofliterature specific to the second language
reader. Many strategies will also be modified for K-3 readers.
An annotated bibliography of children's literature including all books used in the

project will be a final element of the project. All books will be age appropriate and
reflective of the Latin American or American culture.
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CHAPTER IV
THE PROJECT
As American schools become more and more diverse, teachers are faced with the
new challenge of meeting the needs of these diverse students. Many of these students are
learning English as their second language and this creates a huge hurtle for learning in a
mainstream classroom. The goal of this project was to create a resource for teachers of
ESL students.
The following project is a comprehensive handbook for teaching reading strategies
to ESL students. The handbook pairs multicultural children's literature representative of
American and Latin American culture and applies comprehension strategies to the
literature. This handbook is intended to be used by teachers teaching grades K-3 and who
have ESL students who are Spanish speaking and from a Latin American culture.
The handbook is divided into three main sections or themes. These themes are
migration, homes, and family. The theme of migration was chosen because many ESL
students from Latin American descent have had their lives deeply touched, in some
manner, by migration. It is important for students to learn that the struggles of migration
are a reality for many students. For those who have not experienced migration, it is
important to learn the reality of migration in their classmates' lives. The themes of homes
and families were chosen because of the differences in meaning of these two concepts
between American culture and Latin American culture.
All books used for the handbook are picture books with content and text
appropriate for students in grades K-3. The books for each theme are divided into two
literature pairs. One book representing American culture and one book representing Latin
American culture make up each pair. The books were chosen for the culture that they
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represent. Some books depict a culture through the use of fictitious characters, but the
books were chosen for the culture represented, not the characters. For each pair of
literature, a series of comprehension strategies have been applied at the pre-reading,
during-reading, and post-reading stages. These lessons are to be implemented during the
appropriate before, during, and after times in the process of reading the books. Most can
be implemented in either small or large groups, but they need to implemented with teacher
involvement. The lessons can be adapted to fit the different reading levels of students
within a class and can be implemented in a reading group fashion. It is recommended
however, that all reading groups in a class participate with the activities, as the exploration
of these topics will create unity within a class, and all students can benefit from the
strategies.
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Preface
As classrooms across America become more and more diverse,
teachers are finding themselves needing to teach using innovative
methods, unique to the special needs of their ever-changing
classrooms. Traditional methods of reading instruction are no longer
meeting the needs of this changing population, specifically the growing
number of students learning English as their second language. These
students face linguistic and cultural challenges that become roadblocks
in the reading process. This handbook is meant to be a practical
resource for teachers of linguistically diverse students. It has taken
the social, cultural, and linguistic needs of ESL students into account
while applying tried and true reading strategies with multicultural
literature.
The literature used has been selected from three different
themes: migration, homes, and family. The theme of migration was
chosen because many ESL students from Latin American decent have
had their lives deeply touched, in some manner, by migration. It is
important for these students to learn that the struggles of migration
are a reality for many students. For those who have not experienced
migration, it is important to learn the truth of migration in their
classmate's lives. The themes of homes and families were chosen
because of the differences in meaning of these two concepts between
American culture and Latin American culture.
The books for each theme are divided into two literature pairs.
One book representing American culture and one book representing
Latin American culture make up each pair. For each pair of literature,
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a series of comprehension strategies have been applied at the prereading, during-reading, and post-reading stages. These lessons are to
be implemented during the appropriate time in the process of reading
the books. Most can be implemented in either small or large groups,
but need to be implemented with teacher involvement. The lessons can
be adapted to fit the different reading levels of students within a class
and can be implemented in a reading group fashion. It is
recommended however, that all reading groups in a class participate
with the activities, as the exploration of these topics will create unity
within a class, and all students can benefit from the strategies. All
strategies use a modified direct instruction method of teaching, and
the strategies have been modified for the needs of ESL students in
grades K-3.
Each lesson also includes the Washington State Essential
Academic Learning Requirements addressed. This is included for the
ease of teachers in Washington State but can easily be adapted for
teachers in other states.

Theoretical Overview
In recent years, research in the area of language acquisition has
been plentiful and productive. Together, educators and linguists have
discovered many effective ways of supporting students in their
acquisition of a new language. The teaching implications for teachers
who understand the process of language acquisition is great, and when
implemented provide a better chance for success for ESL students.
Krashen (1982) in his study of language acquisition makes a
distinction between language acquisition and language learning that is
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vital to instruction for students as they slowly acquire fluency in their
new language. Krashen explains that language acquisition is a natural
thing; young children learn language at home with no formal
instruction, and yet learn it perfectly. This process is built on the
interaction between the language learner and the more advanced
language model. When this interaction occurs in a natural setting for
young children, messages are provided for the child in a way that is
understandable to the child, and the child eventually tries to produce
verbal messages in a stress-free, supportive situation. Krashen
concludes that these are precisely the same conditions under which
students will learn their second language. The teacher needs to
provide comprehensible input, along with a supportive environment
where students feel safe enough to interact using their second
language.
Krashen and Terrell (1983) also stress the need for language
learners to be allowed to move into verbal production of the new
language at a comfortable rate. Students must have the chance to
understand input in the target language and build vocabulary through
listening before they are expected, or able, to produce language. This
does not mean that language learners should not participate in
classroom activities, but rather the classroom should function in a
manner where language learners can participate on a comfortable
level. The activities in this handbook have been designed to provide an
atmosphere where students can participate in this way.
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The Underlying Theory Base for Instruction For
English Language Learners
The goals of the strategies in this handbok are to enhance
learning through emphasizing one or more of the underlying premises
of effective instruction for English Language Learners. These premises
are:
1. Teachers should provide instructions in a way that ensures

that students are given comprehensible input (language they can
understand).
2. Teachers should provide opportunities to increase verbal

interaction in classroom activities.
3. Teachers should provide instruction that contextualizes

language as much as possible.
4. Teachers should use teaching strategies and grouping
techniques that reduce the anxiety of the students as much as
possible.
5. Teachers should provide activities in the classroom that offer
opportunities for active involvement of students (Herrell,
2000).

At the beginning of each activity, the principles listed above that
are supported will be listed. This will enable teachers to determine
which needs of their learners will be met by each activity.
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MIGRATION

9

Migrant Farm Workers
Migrant farm workers are a vital part of American agriculture.
They are the workers who work for individual farmers or corporations
at harvest time and bring in the crop. They are called migrant workers
because they usually have to move from one harvest to another, and
typically do not have stable homes. Many migrant workers originally
come from various parts of the world, such as Mexico, South America,
or the Caribbean. Many of them however, are American citizens, born
in the United States.
Some of the male workers travel by themselves or in groups with
other males, and return to their families after the harvest. Others
travel with their families, and out of necessity, even their children work
in the fields. The constant work and moving around makes it very
difficult for the children to become familiar with a place or to make
friends. This is why it is essential that teachers recognize the situation
of migrant students and make every effort to make them feel welcome
and accepted. Part of doing this is helping them to see all aspects of
their situation, positive included, and also to help your other students
to become empathetic with your migrant students. This section is
intended to be used during a time when migrant students will be
attending your class. It is meant to open the eyes of all involved,
including, you the teacher, and help everyone to learn more about
each other's way of life and feelings.
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Literature Used for the Topic of Migration
Representative of Latin Culture:
Altman, L.j. (1993). Amelia's Road. Madison Avenue, NY: Lee

E.r Low Books Inc.
Amelia's Road is a moving story about Amelia, the daughter of a
migrant farm worker. It strongly depicts her feelings of never
belonging anywhere, because she has never stayed anywhere very long.
At her current "home" her new teacher learns her name, the first
teacher that takes the time to do so. Ameila gets a taste of what it
would be like to have a permanent home. For a class assignment,
Amelia draws something very special to her. Her picture is of a house,
one where she can stay. When it is time to move on to the next
harvest, Amelia buries a box of momentos from her life under a tree
like the one she would like to have her house by. Amelia finally found
a place she would like to come home to.
Mora, P. (1997). Tomas and the Library Lady. NY: Alfred A.
Knopf, Inc.
Tomas is the son of migrant farm workers and deals with the
emotions of moving from place to place and not having a place to call
home. During one of his harvest, stays he discovers a library. At the
library he discovers whole new worlds, ones where he can leave the
hard life of migrant worke behind. The librarian befriends him and
(

\
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encourages his retreat to books. When it is time to move on, the
library lady gives Tomas a gift to remember her by, a brand new book.

Representative of American Culture:
Berenstain S. E.r Berenstain j. (1994). New Neighbors. NY:
Random House.
When a new family moves in next door to the Berenstain Bear
family, Papa bear is very unhappy. The new family looks different and
does things differently than the other families in the neighborhood.
Mama bear insists that their family greet the new neighbors just like
they would any other neighbors. The Berenstain family discovers that
the new neighbors are nice people, and their customs are not as
strange as first interpreted. The reaction of Papa Bear and his family
is a reaction that occures frequently in American families when
migrant families move in near non-migrant families.

Courie, K. (2000). The Brand New Kid. NY: Random House.
Ellie and Carrie are very excited about starting a new school year.
This year, however, there is a new kid in their class. Lazio is different
from all of the other children. He has an accent, and he looks
different. All the kids make fun of him and never let him fit into their
class. Lazio grows to hate school and is always depressed. When Ellie
decides to give Lazio a chance, she finds out that he is a nice kid and
really good at a lot of things. She encourages her friends to give Lazio
a chance, and they all find out he makes a great friend. This book

(
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reflects the reaction many American children have when migrant
students join thier class.
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Migration Quick Glance Overview
Books
All books m theme

Strate~y

Activity
M1£:ration Min't.':le

Used

Partner \Vork

ESL Principles
Comprehensible input

Encouraees verbal interaction
Encourae:es active involvement
Reduces anxiety
Pair One

Tomas and the Ubrarv Lady

Library Visit

Brainstorming

Comprehensible mput

Conte.'<tualized lan£Ua£e
Reduces anxretv
The Berenstain Bears' New NeiRhbors Nei...1: Door Neighbors Minilesson: Prediction

Tom as and the Ubrarv Lady

Encourages verbal interaction

I

Conte>..1:ualized language
Encourages acttve involvement

Mieration Read A!ouds Interactive Read Aloud

Comorehensible inout
Encourae-es verbal interaction

The Berenstain Bears' New Nei,ghbors

Contei..1:uahzed lan50:uage
Reduces anxiety
Encouraees active mvolvement
Tomas and the Ubrarv Ladv
\Vhat Was the Same? (02"nitive Manning
The Berenstain Bears' New Neighbors

I

Comorehensible inout
Encourages verbal interaction
Encourages active involvement

Pair Two
Amelia's Road

Mi2"ration Mao

Visual Scaffoldin2"

Comorehensible 1nout
Contextualized lan2"uage
Encourages active involvement

The Brand New Kid

Story Map Makin£

Story Mannm£

Comprehensible input
Contextualized lan£ua£e
Reduces anxietv

Ame!ia's Road
The Brand New Kid

Shared Readin_g

Shared Readin£

Comprehensible Input
Encout<1£es verbal interaction
Contextualized lan£Ua£e
Reduces anxietv
Encourages active involvement

Amelia's Road
The Brand New Kid

Story Maps

Stot'I Mannin£

CompYehensible input
Contextualized lan12:ua12:e
Encourae-es active involvement

I
All books in theme

Literature Circle

Literature Circle

Comprehens1b\e input
Encoura1.::es verbal interaction
Contextualized lane:uae:e
Reduces anxiety
Encourages active involvement
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When:

Pre Reading
Books:

Migration Theme
Lesson:

Migration Mingle
Strate9y:

Partner Work
EALRS Addressed:

Communication:
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Encourages active involvement
• Reduced anxiety
Step by Step:
1. Gather the children around at circle time and begin a conversation

on migration. Ask students if they know what the word means. If
needed provide a developmentally appropriate definition of the word.
2. Have students think silently in their heads about what it would be
like to move and leave behind their friends, school, and home, or if
they have moved what it was like. Allow a few minutes of silent time
for the students to think.
3. Have students stand up and choose a partner. Instruct the students
to share with their partner what they think moving would be like or is
like. Allow time for students to share and ask the partners to sit on
the floor when they are done sharing so you will know when the class
has had ample time.
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*Allow students to talk with their partner in whatever language the
pair feels comfortable with. The purpose of this activity is for students
to become familiar with the concept of migration, not to improve on
English conversation skills.
4. Now ask the students to think in their head about moving lots of
times in one year. Repeat the process above having students choose a
different partner to share with this time.
5. When students have shared with each other their thoughts and
views on moving multiple times, allow the partners of students to
stand up together and share their conclusion on the issue. Allow the
partners to pass if they do not feel comfortable sharing.
6. Bring the group back together and guide a re-capping discussion on
what it is like to be a part of a migrant family.
References:
Calderon, M, Hertz-Lazaraowitz, R., Er Slavin, R. (1998). Effects
of bilingual cooperative integrated reading and composition on
students making the transition from Spanish to English reading. The
Elementary School journal,99(2), 154-165.
Diaz-Rico, L., Er Weed, K. (1995). The cross-cultural language
and academic development handbook. Needhanm Heights, MA. Allyn
and Bacon.
Herrell, A. L. (2000). Fifty strategies for teaching English
language learners. Upper Saddle River, NY. Merrill.
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When:

Pre Reading
Book:

Tomas and the Library Lady
Lesson:

Library Visit
Strate9y:

Brainstorming
EALRS Addressed:

Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
Step by Step:
1. Before visiting the library explain to the students that a library
becomes a very special place for one of the characters in the story, and
you want them to try and discover why this might be.
2. Take students on a visit to the school or local library. While you
are there, talk to the students about what people do in the library and
why they go there.
3. Allow the students time to walk around the library independently
and try to discover why the library becomes such a special place to
Tomas. Remind students to be very quiet while they do this so they do
not interfere with other students' ideas.
4. Gather together again and have students brainstorm ideas on why
the library is such a special place to Tomas. Record ideas on something
that can be referred to later, such as a flip chart or chart paper.
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References:
Blachowicz, C. L., (1986). Making connections: Alternatives to
the vocabulary notebook. journal of Reading, 29, 643-649.
Palinscar, A. S. (1986). The role of dialogue in providing
scaffolding instruction. Educational Psychology, 21, 73-93.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

Pre Reading
Books:

The Berenstain Bears' New Neighbors
Lesson:

Next Door Neighbors
Strategy:

Minilesson: Prediction
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing
1.1 Develop concept and design
2.2 Write for different purposes
ESL Principles Supported:
• Encourages verbal interaction
• Contextualizing language
• Encourages active involvement
Step by Step:
1. Lead a large group discussion on what neighbors are. Talk about it
in relation to living, classrooms, desks, etc.
2. Explain that you are going to read a story about a family who gets
new neighbors and the struggles they have getting to know them.
Explain that you are going to pretend the students in the class next
door are your new neighbors.
3. Pair each of your students with a student from a neighboring class.
Try to pair students who you know are from different social circles or
cultural groups.
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4. Have your students write or draw three things about the
neighboring student.
1. What they think the student likes to do.
2. What they think the student's family is like.
3. What they think the student's home looks like.
5. After the class has written or drawn these things down, have them
share with a friend.
6. Arrange a time with the neighboring class when the students can
get together and ask the questions they predicted about.
7. Have your students write or draw what they found out the true
answers to the questions were.
8. Allow time for the students to pair back up with the friend they
shared their predictions with and compare their predictions with the
true answers. Were they the same? Was the person like you thought
they would be? What about their family and home?
9. Conduct a large group discussion on the experience. Was it easier
to know what the person was really like before or after you talked with
them? Was the person like you thought they would be? Why or why
not? Why is it important to get to know a person before you decide
what they are like?
References:
Duffy, G. G., Roehler, L. R., Sivan, E., Rackliffe, G., Book, C.,
Meloth, M. S., Vavrus, L. G. Wesselman, R., Putnam, j., Er Bassin, D.
(1987). Effects of explaining the reasoning associated with using
reading strategies. Reading Research Quarterly, 23(3), 347-368.
Meyer, L.A. (1984). Long-term academic effects of direct
instruction project follow through. Elementary School journal, 84(4),
380-394.
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Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
Topmpins, G. E., E:r Hosskisson, K. (1991). Language arts:
Content and teaching strategies. NY. Macmillan Publishing Company.

21

When:

During Reading
Books:

Tomas and the Library Lady
q
The Berenstain Bears' New Neighbors
Lesson:

Migration Read Aloud
Strate9y:

Interactive Read Aloud
EALRS Addressed:

Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
ESL Principles Supported:
• Comprehensible input
• Increased verbal interaction
• Contextualized language
• Reduced anxiety
• Active involvement of the learner
Step By Step:
1. Before beginning the read-aloud sessions, read the two books
thoroughly to yourself.
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2. Use post-it notes to mark places for discussion, such as places for
predicting, connections to other books the students have read,
personal experiences, or experiences from prior activities.
3. Begin the read-aloud by reading the title to the students, showing
them the cover, and asking them to predict what they think the story
will be about.
4. Explain that you will read the story aloud once, and you want them
to think about the story as you read it, because you will read it again
when you are done, so they can then stop and talk about certain parts.
5. Read the story aloud once straight through using enthusiasm,
gestures, and voices.
6. Read the story again, stopping at places you have marked to
facilitate discussion about the events of the story and the feelings of
the characters.
References:
Elley, W. B., Er Mangubhai, F. (1983). The impact of reading on
second language learning. Reading Research Quarterly, 19, 53-67.
Ricketts, j. (1982). The effects on listening to stories on
comprehension and reading achievement. Directions, 8, 29-36.
Ulanoff, S. H., Pucci, S. L. (1999). Learning words from books:
The effects of read aloud on a second language vocabulary. Bilingual
Research Journal, 4, 409-422.
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When:

Post Reading
Books:

Tomas and the Library I ady

&
The Berenstain Bears' New Neighbors
Lesson:

What Was the Same?
Strategy:
Cognitive Mapping
EALRS Addressed:
Commun icC1tion:

1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:

1.1
2.1
2.2

Develop concept and design
Write for different audiences
Write for different purposes

ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Encourages active involvement
Step By Step:
1. Divide the class into small groups of around 4 students. These
groups should be reflective of the students language ability so the
discussions can be conducted in the students' first language if possible,
or at least using an appropriate level of English.
2. Provide for each group a large piece of paper divided into three
parts vertically. Make the middle section the largest. Have each of the
end sections labeled with the story names. Label the middle section
"Things the stories have in common."
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3. Ask students to brainstorm things that happened in the first story.
Allow them to write or quickly draw a small picture in the appropriate
section. If students draw and are unable to write, have them dictate a
label for the picture. Repeat for the second story.
4. In the middle section have the students brainstorm things that
happened similarly in the stories and feelings that characters in the
stories had in common.
5. Bring the class back together in a large group and allow the small
groups to share their posters with the large group.
6. Lead a large group discussion on the similarities between the two
stories.
7. Display the posters in the room for the remainder of the migration
theme.
References:
Ruddell, R., Er Boyle, 0. (1989). A study of cognitive mapping as
a means to improve summarization and comprehension of expository
text. Reading Research and Instruction, 29, 12-22.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
Topmpins, G. E., Er Hosskisson, K. (1991). Language arts:
Content and teaching strategies. NY. Macmillan Publishing Company.
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When:

Pre Reading
Book:

Amelia's Road
Lesson:

Migration Map
Strategy:

Visual Scaffolding
EALRS Addressed:
Communication:

1.1
2.1
2.2
2.3
3.1

Focus attention
Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others

History

1.3

Examine the influences of culture on U.S., world, and Washington
State History

ESL Principles Supported:
• Comprehensible input
• Contextualizing language
• Encourages active involvement
Step By Step:
1. Have children brainstorm ideas of foods that people eat that come
from gardens, orchards, fields, or other places people would harvest.
2. Write each item in a list on a large piece of paper or the blakcboard
with the child's name beside it. If a child cannot think of an item, have
them ask a friend to help them think of one. Have each student think
of a different item.
3. Research where each item is most commonly grown and provide
this information for your students. You may want to research the
most common fruits and vegetables that you think your class will think
of prior to class to eliminate the break in the lesson.
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4. Provide a large map of the United States with the city your school is
in marked. Call the students up one at a time and help them locate on
the map where their food is grown. Have them draw on the map a
picture of that food. This can be done in a small group setting to
eliminate the time students are waiting for their turn.
5. When the map is completed, present the map to the students. Talk
about where you live and what foods grow there. Also talk about how
all of these foods get from the fields, etc., to the grocery store where
they buy them. Discuss what it would be like for the families who
move from harvest to harvest.
References:
Herrell, A. L. (2000). Fifty Strategies for Teaching English
Language Learners.
Palinscar, A. S. (1986). The role of dialogue in providing
scaffolding instruction. Educational Psychology, 21, 73-93.
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When:

Pre Reading
Book:

The Brand New Kid
Lesson:

Story Map Making
Strategy:

Story Mapping
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
• Comprehensible input
• Contextualizing language
• Reduced anxiety
Step By Step:
1. In a large group setting, have students brainstorm things that are
in stories. Record ideas on smail pieces of paper with the chi id's name
next to his or her contribution.
2. When ideas have been recorded, explain that in stories where we
live most stories have four things: characters, setting, problem, and
solution. Explain what these things are and that each of the things
they brainstormed flt into one of these categories.
3. Provide a large piece of paper divided into four columns. Have the
students place their idea from brainstorming on the paper in the
appropriate column. Have students help each other if necessary.
4. Show the students a smaller version of the story map and explain
that they will be looking for the characters, setting, problem and
solution in the next stories they read.
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References:
Beck, I. L. Er McKeown, M. G. (1981). Developing questions that
promote comprehension: The story map. Language Arts, 58, 913-918.
Boyle, 0. F. Er Peregoy, S. F. (1990). Literacy scaffolds:
Strategies for first -and second-language readers and writers. The
Reading Teacher, 44, 194-200.
Dimino, j., Gersten, R., Douglas, C., Er Blake, G. (1990). Story
grammar: An approach for promoting students' comprehension of
literature. The Elementary School journal, 91, 19-32.
Hanf, M. B. (1971). Mapping: A technique for translating reading
into thinking. journal of Reading, 14, 225-230.
Idol, L. (1987). Group story mapping: A comprehension
strategy for both skilled and unskilled readers. journal of Learning
Disabilities, 20(4), 196-205.
Jimenez, R. T., Garcia, G. E., Er Pearson, P. D. (1996). The
reading strategies of bilingual Latina(o students who are successful
English readers: Opportunities and obstacles. Reading Research
Quarterly, 31(1), 90-112.
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When:

During Reading
Books:

Amelia's Road
&.
The Brand New Kid
Lesson:

Migration Shared Readings
Strategy:

Shared Reading
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
ESL Strategies Supported:
• Comprehensible input
• Increased verbal interaction
• Contextualized language
• Reduced anxiety
• Active involvement
Step By Step:
1. In a small group, introduce the book by examining the cover and
having the students predict what the story will be about by the
illustrations on the cover. Encourage students to talk about
experiences they have had that relate to the topic of the stories.
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2. Read the book aloud, tracking the words as you read so the
students can read along. Use a pointer to make sure the students are
looking at and saying the word with you. They may not know all the
words, but they will hear you and pronounce them as you point to
them.
3. Stop at appropriate times to discuss what is happening, or to
predict what will happen next. Use the illustrations to help support
understanding of vocabulary. Ask students to point to parts of the
illustrations to show comprehension of words or events in the story.
Involve the students in acting out movement words and story events to
reinforce meaning.
4. Encourage students to talk about the story. Go back through the
book and ask them to talk about what happened on each page. This is
a chance for the students to practice oral language and incorporate
new vocabulary into their retelling of the story.
5. Reread the book several times tracking with a pointer. Encourage
individual students to take turns reading a page aloud, using the
pointer or turning the pages.
6. After the students have read the books several times they can read
small copies of the book independently, or illustrate their favorite part
of the story and write about it.
References:
Miramontes, 0. B. (1990). A comparative study of English oral
reading skills in differently schooled groups of Hispanic students.
Journal of Reading Behavior, 12, 373-394.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

Post Reading
Books:

Amelia's Road

Er
The Brand New Kid
Lesson:

Amelia's Road Er The Brand New Kid Story Maps
Strategy:

Story Mapping
EALRS Addressed:

Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:
1.1 Develop concept and design
2.1 Write for different audiences
2.2 Write for different purposes
ESL Principles Supported:
• Comprehensible input
• Contextualizing language
• Encourages active involvement
Step By Step:
1. After the students have read(heard the story at least one time, have
them re-read the story looking for the characters, setting, problem,
and solution. Have students write or draw the answers on the paper
when they find them.
2. When everyone is done, bring the class together into small groups
and create story maps for each book within the small groups.
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3. Allow time for each small group to share their story map with the
class. Have the class identify common elements between the groups'
story maps and the ways that they differed.
4. Allow students time to add to their story maps if they want to after
creating one as a group and hearing other groups' ideas.
References:
Beck, I. L. & McKeown, M. G. (1981). Developing questions that
promote comprehension: The story map. Language Arts, 58, 913-918.
Boyle, 0. F. & Peregoy, S. F. (1990). Literacy scaffolds:
Strategies for first -and second-language readers and writers. The
Reading Teacher, 44, 194-200.
Dimino, j., Gersten, R., Douglas, C., & Blake, G. (1990). Story
grammar: An approach for promoting students' comprehension of
literature. The Elementary School journal, 91, 19-32.
Hanf, M. B. (1971). Mapping: A technique for translating reading
into thinking. Journal of Reading, 14, 225-230.
Idol, L. (1987). Group story mapping: A comprehension
strategy for both skilled and unskilled readers. journal of Learning
Disabilities, 20(4), 196-205.
Jimenez, R. T., Garcfa, G. E., & Pearson, P. D. (1996). The
reading strategies of bilingual Latina(o students who are successful
English readers: Opportunities and obstacles. Reading Research
Quarterly, 31(1), 90-112.
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When:

Post Reading
Books:

Migration Theme
Lesson:

Migration Literature Circle
Strategy:

Literature Circles
EALRS Addressed:
Communication:

1.1
1.2
1.3
2.1
2.2
2.3
3.1
3.3

Focus attention
Listen and observe to gain and interpret information
Check for understanding by asking questions and paraphrasing
Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others
Seek agreement and solutions through discussion

ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualizing language
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Review in a large group setting each of the four books in the
migration theme. You may re-read them aloud or just have students
recap what happened, how people felt, and why.
2. Talk about rules for literature circles. Explain that students do not
have to raise their hand to talk, but they must not interrupt other
students. Every student has a right to state their opinion, and even if
you do not agree with it, you may not say it is wrong. You may only
state how your opinion is different.
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3. Divide the class into three groups. If possible have one group of
students who are dominant in English, one group of students who are
dominant in Spanish (or the other language of your classroom), and
one group of students who are bilingual. This way the discussions can
take place in the language that the students are most comfortable
using. If this is not possible, arrange students in groups according to
language ability so that all students will have an equal opportunity to
talk.
4. Have students talk in an open-ended discussion about the books and
the topic of migration. Students share observations and reflections
about the books and move into what the book meant to them. The
teacher may be present but should not interfere in the conversation
unless it has come to a complete stand-still. If this happens, present
another open-ended question to get the conversation going again.
Sample Questions might be:
What did these books make you think of?
How did these books make you feel?
Do you ever feel like the kids in these books felt?
Do these books remind you of other books we have read?
References:
International Reading Association. (1994). A delicate balance:
Enhancing literature instruction for ESL. The Reading Teacher, 47,
483-462.
Klingner, j. K. Er Vaughn, S. (1996). Reciprocal teaching of
reading comprehension strategies for students with learning disabilities
who use English as a second language. The Elementary School Journal,
96, 275-293.
Martinez-Roldan, C. M. Er Robertson-Lopez, j. M. (2000).
Initiating literature circles in a first-grade bilingual classroom. The
Reading Teacher, 53, 2 70-281.
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Samway, K. D., Whang, G., Cade, C., Gamil, M., Lubandina, M. A., Er
Phommachanh, K. (1991), Reading the skeleton, the heart, and the
brain of a book: Students' perspectives on literature study circles. The
Reading Teacher, 45, 196-206.
Urzua, C. (1992). Faith in learners through literature studies.
Language Arts, 69, 492-501.
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HOMES
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Home
Home is such an important thing in life. It is where we grow into
the people we will be in life. For most people it is the place in the
world where they feel the most comfortable and are able to be
themselves. But what really is a home? Is it simply the house where
you dwell? Is it where your family lives? Is it where you grew up? For
many people the concept of home means more than just a house. A
person's concept of home depends completely on their culture and
their growing up experience.
There is a large population of people living in America today who
do not view America as their home country. For these people's
children, home may be a difficult concept to grasp. ls home their
home country, or is it where they are making their life now?
By exploring the concepts of homes with your students, they will

learn more about the ways of life of classmates from different
backgrounds. Whether a student's home is in the country, in the city,
in a different town, or a different country, it is a part of who they are,
and therefore worthy of recognition and celebration.
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Literature Used for the Topic of Homes
Representative of Latin Culture:
Ancona, G. (1998). Barrio: Jose's Neighborhood. NY., Harcourt
Brace E.r Company.
Jose lives in the Mission district in San Francisco, CA. The
neighborhood, or Barrio, is full of families from all over the world,
representing many different cultures. Because so many cultures are
represented, the people of the Barrio live life with many of the same
customs of their home land. Jose is growing up learning the customs
of his parents' home as well as those from the homelands of his
neighbors and classmates.

Bunting, E. (1996). Going Home. United States. Harper Collins
Publishers.
Going home is a touching story of a family's visit to Mexico, the
land where the parents grew up. The children have never been to
Mexico and do not understand why their parents say they are going
home. When they arrive in Mexico for their visit, they begin to
understand how difficult it was for their parents to leave and how
Mexico will always be the family's home.
Representative of American Culture:
Rylant, C. (1986). Night in the Country. NY. Aladdin

(

Paperbacks.
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This story is about a typical night in the country. It goes into
detail about all of the things, animals, and sounds that surround a
house in the country. This book is in stark contrast to the picture of a
home portrayed in Jose's Barrio. Any child living in, or new to a
country home will find the things mentioned in this book very familiar.
It provides those living in a city an idea of the feel of country living.
Siebert, D. (1989). Heartland. United States: Harper Trophy.
Heartland is a story written in rhyme about the heartland of
America. It touches on many of the different industries that make
America a strong country and also draw many people to America.
Children growing up in agricultural areas will definitely find something
to connect with in this book. It offers an excellent portrayal of our
country and the way it functions from the agricultural perspective.

4-0

Homes Guick Glance Overview
Books
11 books ln theme

Pair One
Jose's Neighborhood

I

Strate~y

Activity

lour Homes

!ose's Story Board

Used

lcluss Collaboration

I

Story Board Vocab.

ESL Principles
Comprehensible input
Encourages verbal interaction
Contextualized language
Reduces anxiety
Encoun1ges active involvement
Comprehensible input
Encourages verbal interaction

Contextualized lan12ua'2e
Reduces arnoetv
N1£ht in the Country

Imagine a Ni£ht. ..

Imaging__

1Comprehensible input

Contextualized langua...:e
Reduces arndety
Encoui·ae:es active involvement

Jose's Neighborhood

Homes DR-TA

DR-TA

·Comprehensible input
Encoura.t.:es verbal interaction
Contextualized !an£Uage

1City Er Country Venn

Venn Diagram

ComDrehensible inDut
EncouraReS verbal interaction
Contei..-tualized !anF:uage

Night in the Country

Jose's Neighborhood

NiF:ht in the Country

Pair Two
Goine Home

l\nticrnatin'<' Home

Heartland

Heartland PReP

PReP

Encourages verbal interaction
Reduces anKiety
Encoura'.<:es active involvement

Goin£ Home
Heartland

Echom'2"

Echo Readine

Comorehenstble mout
Reduces anxietv
EncouraReS active involvement

Goine Home
Heartland

Home Clusters

Idea Clusters

IEncouraees verbal interaction
Contextualized language
Encoura;.:-es active involvement
Reduces anl<.'.iely

nticrnation Guide

'
'\ll books in theme

Al! About My Home

All About .. Books

lcom Drehens1ble inDut
!conteKtualized lan\!uaee
Encourages active involvement
Encoura'.<:eS vei·ba! inter-action
Reduces anxiety

ComDrehensible mDut
Contextualized language
Reduces anxiety
EncouraJ::es active involvement
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When:

Pre Reading
Books:

Home Theme
Lesson:

Our Homes
Strate9y:

Class Collaboration
EALRS Addressed:

Communication:
1.1
2.1
2.2
2.3
3.1

Focus attention
Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others

Writing:
1.1
2.2
3.1
3.2
3.3
3.4
3.5

Develop concept and design
Writes for different purposes
Prewrite
Draft
Revise
Edit
Publish

ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualizing language
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Select a page siyle appropriate for your students' level, one that
depicts the students' home. An example of this might be a page with a
picture and one sentence describing the student's home.
2. Make a sample page for the students to use as a visual reference.
Then make a page together with the class. You might make this
depicting your classroom as the home of the class.
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3. Have students make rough drafts of their pages and share the pages
in writing groups. Students revise their pictures and text after getting
feedback from classmates. The students correct mechanical errors and
make the final copy of their page.
4. Compile the pages to make a book about the homes of the students
in the class. Students can add a title page and covers. Older students
might prepare a table of contents, an introduction, and a conclusion,
or simply write more sentences. To make the book sturdier, the
teacher can laminate the covers and have the book bound.
5. Share the book during a read aloud time for the class.
References:
Dyson, A.H. (1982). The emergence of visible language:
Interrelationships between drawing and early writing. Visible
Language, 16, 360-381.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merril I.
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When:

Pre Reading
Book:

Barrio: Jose's Neighborhood
Lesson:

Jose's Story Board
Strategy:

Story Board Vocabulary
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
3.1 Read to learn new information
3.2 Read to perform a task
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
Step By Step:
1. Choose concepts or words from the book that may cause
comprehension difficulties for your students. Some of these things
might be: musicians, pinatas, parade, gardens, trophies, skeleton, etc.
After you have selected the words or concepts, enlarge the photos
from the book and place them on cards. Laminate the cards so they
can withstand use by students.
2. Make cards with pictures on them. Label each card with the word
of what the picture depicts. Use large font or big writing so it can be
easily seen.
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3. Introduce the new words or concepts to your students. Use the
cards as visual representations of the vocabulary in a variety of
activities such as matching games, vocabulary races, etc.
4. Point out any cognates that exist between the home language of
your students and the vocabulary presented.
References:
Duffelmyer, F. A. (1980). The influences of experienced based
vocabulary instruction on learning word meaning. The Reading
Teacher, 34, 36-40.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

Pre Reading
BooK:

Night in the Country
Lesson:

Imagine a Night in the Country
Strategy:

Imaging
EALRS Addressed:

Communication:
1.1 Focus attention
2.2 Develop content and ideas
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Read the entire text through prior to doing the activity and select
multiple passages that vividly describe a night in the country.
2. In a class discussion have students brainstorm ideas of what a night
sounds and looks like at their home. Explain that you are going to
read a story about a night at a home in the country.
3. Explain to students that when you read each of the passages you
want them to close their eyes and to picture in their minds what you
are reading about. Explain that doing this will help them to
understand the story better because they will already have ideas about
the story.
4. Read a passage and give students time to imagine what you are
reading about. Encourages students to talk about what they are
imagining. This will help students to eliminate faulty images due to
language misunderstandings.
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References:
Herrell, A. L. (2000). Fift;y strategies for teaching English
language learners. Upper Saddle River, NJ. Merrill.
Irwin, j. (1991). Teaching reading comprehension process.
(2nd ed.). Needham Heights, MA. Allyn and Bacon.
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When:

During Reading
Books:

Barrio: Jose's Neighborhood

Er
Night in the Country
Lesson:

Homes DR-TA
Strategy:
Directed Reading-Thinking Activity
EALRS Addressed:

CommunicC1tion:
1.1
1.2
1.3
2.1
2.2
2.3
3.1
3.3

Focus attention
Listen and observe to gain and interpret information
Check for understanding by asking questions and paraphrasing
Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others
Seek agreement and solutions through discussion

ReC1ding:
1.2
2.1
2.2
3.1
3.2
3.3

Build vocabulary through reading
Comprehend important ideas and details
Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
Read to learn new information
Read to perform a task
Read for literary experiences

ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
Step By Step:
1. Show students the cover of the book and ask them to make
predictions about the story using these questions:

4-8

What do you think a book with this title might be about?
What do you think might happen in this book?
Does this picture give you any idea about what might happen in
this book?
If necessary, read the first paragraph 01- two to provide more
information for students to use in making their predictions. After a
brief discussion in which all student commit themselves to one or
another of the alternatives presented, ask these questions:
Which of these ideas do you think would be the most likely to be
true?
Why do you think that?
2. Have students read the beginning of the story or listen to the
beginning of the story read aloud. Then ask students to confirm or
reject their predictions by responding to questions such as:
What do you think now that you have heard a little bit more of
the story?
What do you think will happen next in the book?
Why do you think that idea is a good one?
Students continue reading or the teacher continues reading aloud,
stopping at several key points to repeat this step.
3. Have students reftect on their predictions. Students talk about the
book, expressing their feelings and making connections to their own
lives, their own homes, and other experiences with literature. Then
students reflect on the predictions they made as they read or listen to
the story read aloud, and provide reasons to support their predictions.
Teachers ask these questions to help students think about their
predictions.
What predictions did you make?
What about the book made you think this?
How was your prediction correct?
References:
Boyle, 0. F. Er Peregoy, S. F. (1990). Literacy scaffolds:
Strategies for first -and second-language readers and writers. The
Reading Teacher, 44, 194-200.
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Haggard, M. R. (1988). Developing critical thinking with the
directed reading-thinking activity. The Reading Teacher, 41(6), 526533.
Headley, K. N. E.r Dunston, P. j. (2000). Teaches' choice books
and comprehension strategies as transaction tools. The Reading
Teacher, 54, 260-268.
Jimenez, R. T., Garcfa, G. E., E.r Pearson, P. D. (1996). The
reading strategies of bilingual Latina{o students who are successful
English readers: Opportunities and obstacles. Reading Research
Quarterly, 31(1), 90-112.
Widomski, C. L., (1983). Building foundations for reading
comprehension. Reading World, 22(4), 306-313.
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When:

Post Reading
Books:

Barrio: Jose's Neighborhood
E.r
Night in the Country
Lesson:

City and Country Venn Diagram
Strategy:

Venn Diagram
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
Reading:
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Encourages active involvement
Step By Step:
1. In small groups discuss the similarities and differences between
homes in the city like where Jose lives and homes in the country.
Teachers need to think about the comparisons and contrasts ahead of
time so they can support the students in their thinking. Some
questions you might ask are:
Would the place you live look the same in the country and city?
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Would people see the same things when they looked out their
window?
Would people in the city and country have the same kinds of
jobs?
Would people in the city and country eat the same foods?
2. Draw a Venn Diagram on a sheet of butcher paper, a sheet of poster
board, or on sheets of construction paper. Label the two circles "Home
in the City" and "Homes in the Country." You may have the students
add pictures to the labels to make them more clear.
3. Have students write words, write phrases or draw pictures
representing the differences between the two topics in the outer parts
of the circles. Then have students write and draw about the
similarities in the overlapping part of the circles.
4. Summarize the information presented on the Venn Diagram, and
support students in interpreting the information. Would home in the
country and city be more the same or different?
5. Have the small groups share their Venn Diagrams and conclusions
with the rest of the class. Lead a class discussion on the findings of the
small groups and the differences in homes.
6. Post the Venn diagrams in the class and use as resources
throughout the theme.
References:
Ruddell, R., Er Boyle, 0. (1989). A study of cognitive mapping as
a means to improve summarization and comprehension of expository
text. Reading Research and Instruction, 29, 12-22.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

Pre Reading
Book:

Going Home
Lesson:

Anticipating Going Home
Strategy:

Anticipation Guide
EALRS Addressed:

Communication:
1.1
1.2
2.1
2.2
2.3
3.1
3.3

Focus attention
Listen and observe to gain and interpret information
Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others
Seek agreement and solutions through discussion

Reading:
2.1
2.2
3.1
3.2

Comprehend important ideas and details
Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
Read to learn new information
Read to perform a task

ESL Principles Supported:
• Comprehensible input
• Encrouages verbal interaction
• Contextualized language
• Reduced anxiety
e
Encourages active involvement
Step By Step:
1. Identify several main concepts related to the story, keeping in mind
students' knowledge of the homes and misconceptions they may have.
These might include: people whose home is in another country, having
more than one home, people not living where they consider home, etc.
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2. Develop a list of 4 to 6 statements that are general enough to
stimulate discussion and can be used to clarify misconceptions. These
statements can be true or false such as these:
People can have more than one home.
All people live in their home.
Everyone's home is where their family lives.
The list can be written on a chart or on paper so that students can
have individual copies. Teachers use can the form included in the
appendix.
3. Introduce the anticipation guide and have students respond to the
statements. Working in small groups, pairs, or individually, students
think about the statements and decide whether they agree or disagree
with each one. Then, as a class, students discuss their responses and
defend their positions.
4. Read the text aloud or have the students read it individually and
compare their responses to what is stated in the story.
5. Discuss each statement again and have students site information in
the text that supports or discounts the statement. Or, students can
again respond to each of the statements and compare their answers
before and after reading. When using the included appendix sheet
have them fold back their first set of reposes on the left side of the
paper and then respond to each item again.
References:
Head, M. H., Er Readence,j. E. (1986). Anticipation guides:
Meaning through prediction. In E. K. Dishner, T. W. Bean, j. E.
Readence, Er Moore, D. W. Reading in the content areas (2nd ed.) 229234. Dubuque, IA. Kendall(Hunt.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

Pre Reading
Book:

Heartland
Lesson:

Heartland PReP
Strategy:

The Pre-Reading Plan (PReP)
EALRS Addressed:

Communication:
1.1
1.2
2.1
2.2
2.3
3.1
3.3

Focus attention
Listen and observe to gain and interpret information
Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others
Seek agreement and solutions through discussion

ESL Principles Supported:
• Encourages verbal interaction
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. In a small group, present the topic of the Heartland to the students
by saying:
Tell me everything that comes to mind when I say ... (Heartland,
America, The United States of America, farming communities
etc.).
2. Then ask:
What made you think of these answers?
How did you know these things?
3. Next ask students if they have any new ideas on the subjects.
Follow up on each response and encourage students to respond to
other people's ideas.
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References:
Langer,j. A. (1981). From theory to practice: A prereading
plan. journal of Reading:, 25, 152-156.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River,

NJ. Merrill.
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When:

During Reading
Books:

Going Home
Er
Heartland
Lesson:

Echoing Going Home Er Heartland
Strategy:

Echo Reading
EALRS Addressed:
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
ESL Principles Supported:
• Comprehensible input
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Make multiple copies of the books so each student in the small
group can have a copy.
2. Read the entire story aloud, without stopping, while the students
follow along in their copies.
3. Discuss briefly what the book was about, what they liked and didn't
like, how it made them feel, and what it made them think of.
4. Read the story aloud one sentence or line at a time and have the
group of students read each sentence or line after you.
5. Stop and discuss the meaning of the text where students are
struggling to understand.
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References:
Miramontes, 0. B. (1990). A comparative study of English oral
reading skills in differently schooled groups of Hispanic students.
journal of Reading Behavior, 12, 3 73-394.
Ricketts, j. (1982). The effects of listening to stories on
comprehension and reading achievement. Directions, 8, 29-36.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

(····

Post Reading
Books:

Going Home
Er
Heartland
Lesson:

Home Clusters
Strategy:

Idea Clusters
EALRS Addressed:

Communication:
1.1
1.2
2.1
2.2
2.3
3.1
3.3

Focus attention
Listen and observe to gain and interpret information
Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others
Seek agreement and solutions through discussion

ESL Principles Supported:
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Create an organized cluster (see sample in appendix) around the
topic of homes on butcher paper or poster board. Write the subtopics
of: houses etc., city( country, state, and nation in the outer circles.
2. Explain to the students what a cluster is and how it works. Have
students present ideas to surround each circle. They may write words
or draw pictures to represent ideas.
3. Discuss the multiple dimensions of homes, what they mean to
people, and how they are different for each person.
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4. Post the cluster in the classroom and use for reference during the
remainder of the theme.
References:
Ruetzel, R. D., Er Fawson, P. C. (1989). Using a literature
webbing strategy lesson with predictable books. The Reading Teacher,
43, 208-215.

Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

Post Reading
Books:

Home Theme
Lesson:

"All About My Home" Books
Strategy:

All About ... Books
EALRS Addressed:

Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:
1.1 Develop concept and design
2.2 Writes for different purposes
3.1 Prewrite
r.
3.2 Dran
3.3 Revise
3.4 Edit
3.5 Publish
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Explain to students that they are going to write their own book all
about their home. Explain that their home can be all the things you
have talked about during this theme and even more.
2. Have students brainstorm ideas for what they will write on each
page and pictures they will write on each page.
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3. Have students write words, phrases, or sentences on each page to
accompany pictures they have drawn. If students are unable to write,
they may dictate the writing to the teacher.
4. Students read their book with the teacher. Students conference
with the teacher, reread their books, and make revising and editing
changes as necessary. Students can add more words to what they have
written, correct spelling errors, and add necessary punctuation marks.
Students and the teacher may type a final copy of the book, or
students may publish the book with out recopying them.
5. Have students share their books with the class. After each student
has shared, discuss what their home is and how that relates to the
books you have read.
References:
Dyson, A.H. (1982). The emergence of visible language:
Interrelationships between drawing and early writing. visible
Language, 16, 360-381.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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FAMILY
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Family
Families play a vital role in who we are as people and how we see
the world. Every family is different. Families are made up of different
members, different races, different configurations. Children tend to
assume that every family is just like their own. When they discover
that their family is different than someone else's, they often feel odd
and set apart. This theme is intended to open children's eyes to what
family means in different cultures and how families can differ within
cultures.
In Latin American culture, family ties are often viewed differently
than they are in America. Extended family units are typically closer in
proximity, and the relationship roles between family members often
differ from the roles played by immediate family members in American
families. The literature for this theme has been selected to help depict
this cultural difference in family units.
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Literature Used for the Topic of Family
Representative of Latin Culture:
Dorros, A. (1997). Abuela. New York: Puffin Books.
While riding on a bus with her grandma, a little girl imagines
they are flying over the city and seeing the many things below. This

story utilizes many Spanish words and phrases and depict a
relationship between a grandmother who grew up in another country
and a little girl growing up in America. The book shows how the little
girl sees the city and how she perceives her grandmother sees the city.

Garza, C. L. (1996). In My Family, En Mi Familia. San Francisco,
CA: Children's Book Press.
This book is almost like a photo album of the author's childhood.
All of the paintings are of things she remembers growing up with her
family. Along with each picture is a description of what was happening
in the picture and how she remembers the event. It depicts nicely the
way families extend beyond the immediate family in Latin American
cultures.

Representative of American Culture
Mayer, M. (1983). just Grandma and Me. New York: Golden
Books Publishing Company, Inc.
This story is about Little Critter who spends the day with his
grandma at the beach. They do all sorts of things together and have a
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lot of fun. This story depicts the relationship that many American
children have with their grandma. One that is traditionally based
mostly around fun and special times.

de Brunhoff, L. (1973). Meet Babar and His Family. New York:
Random House Publishing.
This story takes Babar's family through the year with a series of
pictures describing what the family is doing. The book shows how
many American families typically associate with immediate family
members, and rarely with extended family. It also shows how many
times, American extended families are all together for special activities
only.
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Families Quick Glance Overview
Books
ll books in theme

Activity

Strate~y

Used

Quick, Draw your Fam. Quickdraw

I

ESL Principles

lcornprehensible input

Contextualized !aneuaee

Reduces anxiety
Encourages active involvement

IPair One
~buela

1Fam1lv Attiibutes

Attnbute Chaitmg

Comi-:rehensible input
Encouraees verbal interaction

Contextualized lan't!uae-e
Reduces anxiety

Encourages active involvement
Just Grandma and Me

Book Boi.: Discovery

Book 60.l!CS

Comprehensible mput
Encoutci£es verbal interaction
Contextualized laneuage

Abuela

Guided Read

Guided Readin.g

·Comprehensible input

just Grandma and Me

I

Reduces anxiety
Encouraees active Involvement

'\buela

Tell it Aeainl

just Grandma and Me

I

Storv Retellin<Z

Comorehensible inout

Reduces arndety
Encoura_ges active involvement

Pair Two
In My Familv, En Mi Familia

Mexican Fam. K-\V-L

K-\V-L Chart

Comorehenslb\e mout
Contextualized !anl!uage
Encourages active involvement
Reduces anxiety

Meet Babar and His Familv

Your Favorite Part

Passae-e Read Aloud

Comprehensible input
Encoural!es verbal interaction
Contextualized language
Reduces anxiety
Encourages active mvolvement

I
In My Fami!v, En Mi Familia
Meet Babar and His Family

Do You Understand?

Conscious Comorehension Comorehensible mout
Encourae-es verbal interaction
Reduces anxiety
Encourages active involvement

In Mv Family, En Mi Familia
Meet Babar and His Family

Let's Talk About It

Grand Conversation

I! books in theme

\Vhat it Means to You Sketch-to-Stretch

Encoural!es verbal interaction
Conte>..1:ualized lan2ua2e
Encourages active involvement
Reduces anxiety
Comorehens1ble inout
Encourages verbal interaction
Contextualized language
Encourages active involvement
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When:

(

Pre Reading
Books:

Family Theme
Lesson:

Quick! Draw Your Family!
Strategy:

Quickdraw
EALRS Addressed:

Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
" Comprehensible input
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Have students think about their families and picture mentally what
their family looks like.
2. Talk about how everyone's family looks different and how families
can be made up in many different ways.
3. Have students draw a Quickdraw of what their family looks like.
4. Have each student share their picture of their family tell about the
members of their family.
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References:
Dyson, A.H. (1982). The emergence ofvisibie ianguage:
Interreiationships between drawing and early writing. Visible
Language, 16, 360-381.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, i'[j. Merrill.
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When:

Pre Reading
Book:

Abuela
Lesson:

Family Member Attributes
Strate9y:

Attribute Charting
EALRS Addressed:

Communication:
l.i Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
• Comprehensible input
• Increased verbal interaction
• Contextualized language
• Reduced anxiety
• Active involvement

Step By Step:
1. Create an attribute chart like the sample in the appendix.
2. Have the class brainstorm different family members and record
these down the left side of the chart.
3. Have students brainstorm different characteristics people can have
and list these across the top. Make sure they are general
characteristics.
4. As a class, go through each person on the list and identify which
characteristics they can have.
5. Talk about how different people have different characteristics but
how moms have some things in common and dads have something in
common.
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References:
Herrell, A. L. (2000). Fifty strategies for teaching English
language learners.
Upper Saddle River. Merrill.
Ruetzel, R. D., E.r Fawson, P. C. (1989). Using a literature
webbing strategy lesson with predictable books. The Reading Teacher,
43, 208-215.
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When:

Pre Reading
Book:

Just Grandma and Me
Lesson:

Just Grandma and Me Book Box Discovery
Strategy:

Book Boxes
EALRS Addressed:
Communication:

1.1
2.1
2.2
2.3
3.1

Focus attention
Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others

ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
Step By Step:
1. Read the book and select items that may be unfamiliar to students.
These may include: umbrella, kite, hot dog, etc.
2. Select a box and decorate it around the theme of the book. Label it
with the title and author of the story.
3. Place the items that you selected from the book in the box. Include
an inventory list with labeled pictures of each item.
4. Share the contents of the box with the students. Talk about each
item, what it is called in English, what it is called in Spanish, and what
it is used for.
5. Explain to students that they will encounter these things in the
story as they read it.
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6. Leave the box avaiiable for students to refer to.
References:
johnson, P. (1982). Effects on reading comprehension of
building background knowledge .. TESOL Quarterly, 16, 590-516.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

During Reading
Books:

Abuela
&.
iust Grandma and Me

"

Lesson:

Abuela &. lust Grandma and Me Guided Read
v

Strategy:

Guided Reading
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
Reading:
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to iearn new information
3.2 Read to perform a task
ESL Principles Supported:
• Comprehensible input
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Provide a copy of the book for each student in a small group.
2. Introduce the book to the students by showing them the cover,
reading the title and the author, and activating the students' prior
knowledge on the topic of families. Take students through a picture
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walk of the story, talking about what each picture might be depicting,
and talk about the illustrations and what might be happening.
3. Have the students read the book independently and provide support
or the students decoding and reading strategies as needed. Students
either read silently or "mumble" read softly. Teachers observe the
students as they read and assess the students reading skills and
fluency. If the students cannot read, the story may be read aloud.
4. Provide opportunities for the students to respond to the book. Ask
them questions about how it relates to their families and other books
they have read.

References:
Hudson, T. (1982). The effects of induced schemata on the
"short circuit" in L2 reading: Non-decoding factors in L2 reading
performances. Language Learning, 32, 3-31.
Hurst, C. 0. (2000). Guided reading can strengthen
comprehension skills. Teaching Pre K-8, 31(8), 70-71.
International Reading Association. (1994). A delicate balance:
Enhancing literature instruction for ESL. The Reading Teacher, 47,
483-462.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

Post Reading
Books:

Abue!a
&
...lust Grandma and Me
Lesson:

Tell it Again!
Strategey:

Story Retelling
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
ESL Principles Supported:
• Comprehensible input
• .Reduced anxiety
• Encourages active involvement
Step By Step:
1. After reading the story, ask students to retell the story. They may
do this orally, in writing, using pictures, etc. Have a variety of
materials available, including the book box, puppets, and a copy of the
book. The retelling may be done individually or in small groups.
2. If students have difficulty retelling the story, prompt them by
asking questions such as:
How did it begin?
Who was the story about?
What happened in the beginning?
What happened next?
How did the story end?
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3. After all students have retold a story, lead a class discussion on how
the grandmothers were different in each story.
References:
Gambrell, L. B., pfeiffer, W., Er Wilson, R. (1985). The effects of
retelling upon reading comprehension and recall of text information.
journal of Educational Research, 78, 216-220.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, Nj. Merrill.

77
When:

Pre Reading
Book:

In My Family, En Mi Familia
Lesson:

Mexican Family K-W-L
Strategy:

K-W-L Chart
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:
1.1 Develop concept and design
2.1 Write for different audiences
2.2 Write for different purposes
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxie-ty
• Encourages active involvement
Step By Step:
l. Create a chart as shown in the appendix, divide the chart into three
columns and label them K (What we Know), W (What we Want to
know), and L (What we Learned).
2. Ask students to brainstorm what they know about Mexican families.
If a student offers information that is not correct, turn the statement
into a question and add it to the W column.
3. Ask students what they would like to learn about Mexican families.
Record these questions in the W column.

78

4. After reading the book, ask students what they have learned about
Mexican families. Record these statements in the L column.
References:
Carr, W. Er Ogle, D. (1987). K-W-L Plus: A strategy for
comprehension and summarization. journal of Reading, 30, 626-631).
Headley, K. N. Er Dunston, P. j. (2000). Teaches' choice books
and comprehension strategies as transaction tools. The Reading
Teacher, 54, 260-268.
Ogle, D. (1986). KWL: A teaching model that develops active
reading of expository text. The Reading Teacher, 39, 564-570.
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When:

Pre Reading
Book:

Meet Babar and His Family
Lesson:

Pick Your Favorite Part
Strategy:

Passage Read Aloud
EALRS Addressed:

Communication:
1.1
2.1

Focus attention
Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Provide several copies of the book and have students skim the book,
choosing a sentence or passage that is particularly interesting. Have
students mark this passage with a sticky note.
2. Have students practice reading the passage once or twice; the
teacher may need to help some students.
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3. Have students read the passage to a small group and explain why
they thought it was interesting and how they think it will relate to
Babar's family.
References:
Ricketts, j. (1982). The effects of listening to stories on
comprehension and reading achievement. Directions, 8, 29-36.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

During Reading
Books:

In My Family, En Mi Familia
q
Meet Babar and His Family
Lesson:

Do You Understand?
Strategy:

Conscious Comprehension
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
ESL Principles Supported
" Comprehensible input
• Encourages verbal interaction
• Reduced anxiety
• Encourages active involvement
Step By Step:
1. Provide a photo copy of the book for each student in a small group.
2. Read the book aloud, having students follow along in their copy.
After reading the story once, reread the story having students place a
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+ in the margin of their copy after a line if they understand it, and a -

in the margin if they don't.
3. At the end of each page, ask students if they have any dashes.
Revisit those lines, reread them, and have the students discuss what
they mean and how they know that. If no student in the group
understands, the teacher may assist.
References:
Dunn, j. (2000). Reading in the content areas: Unlocking the

secrets and making them work. journal of Adolescent & Adult Literacy,
44, 168-170.
Hosenfeld, C., Arnold, V., Kirchofer, j, Lacirua, j, Er Wilson, L.
(1981). Second language reading: A curricular sequence for teaching
reading strategies. Foreign Language Annals, 14, 415-422.
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When:

Post Reading
Boo Ks:

In My Family, En Mi Familia

&
Meet Babar and His Family
Lesson:

Let's Talk About It!
Strategy:

Grand Conversation
EALRS Addressed:

Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
1.3 Check for understanding by asking questions and paraphrasing
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
ESL Principles Supported:
• Encourages verbal interaction
• Reduced anxiety
• Contextualized language
• Encourages active involvement
Step By Step:
1. Bring students together as a class or in a small group to discuss the
books.
2. Have students take turns sharing ideas about the books and what
they learned from the books. To start the grand conversation, the
teacher may ask:
What do you think about these books?
How did they make you feel?
What did you learn about the differences between American
families and Mexican families?
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3. To ensure that every student can participate, ask students not to
make more than two or three comments until everyone in the group
has spoken.
4. Ask open-ended questions to keep the conversation going.
References:
Palinscar, A. S. (1986). The role of dialogue in providing
scaffolding instruction. Educational Psychology, 21, 73-93.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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When:

Post Reading
Books:

Family Theme
Lesson:

Show Me What It Means to You!
Strategy;_

Sketch-to-Stretch
EALRS Addressed:

Art:
1.2
3.2

Organize arts elements into compositions
React and respond critically to the use of the arts in all forms of
communication
4.1 Use arts skills and knowledge in other subject areas
4.2 Apply ideas and skills developed in the arts to daily life
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
1.3 Check for understanding by asking questions and paraphrasing
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Encourages active involvement
Step By Step:
1. Talk about families and how they can be different. Talk about how
the word family means different things to different people.
2. Discuss how meaning can be expressed in many different ways
including lines, colors, shapes, symbols, and words.
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3. Have students draw sketches of what family means to them. Have
students work in small groups and discuss with each other what they
are drawing. Emphasize that students should not just draw their
favorite part of the story or a picture of their family, but what family
means to them.
4. Have students share their sketches within their small group and talk
about the meaning of family, and the way they conveyed this meaning.
5. Have students then share their drawing with the entire class, if they
wish.
6. Talk about how people's sketches were the same and how they were
different.
7. Display the sketches in the classroom.
References:
Dyson, A.H. (1982). The emergence of visible language:
Interrelationships between drawing and early writing. Visible
Language, 16, 360-381.
Tompkins, G. E. (1998). 50 literacy strategies. Upper Saddle
River, NJ. Merrill.
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"Quick Glance"
Summary Overview
This section has been provided for the convenience of teachers
using this handbook. For each lesson found in the handbook, this
overview lists the name of the lesson, the theme to which it belongs,
the books it uses, the strategy it utilizes, the Washington State
Essential Academic Learning Requirements it addresses, and the ESL
principles is supports. The lessons can be found in the overview in the
same order they are found in the lesson section of the handbook.
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"Quick Glance"
Summary Overview
Migration Theme
Migration Theme: Pre Reading
Title: Migration Mingle
Strategy Used: Partner Work
EALRS Addressed:
Communication:
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Encourages active involvement
• Reduced anxiety
Pair One
Tomas and the Library Lady

q
The Berenstain Bears' New Neighbors

Tomas and the Library Lady: Pre Reading
Title: Library Visit
Strategy Used: Brainstorming
EALRS Addressed:
Communication:
1.1 Focus attention
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2.1
2.2
2.3
3.1

Communicate clearly to a range of audiences for different
purposes
Develop content and ideas
Use effective delivery
Use language to interact effectively and responsibly with others

ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
The Berenstain Bears' New Neighbors: Pre Reading
Title: Next Door Neighbors
Strategy Used: Minilessons: Prediction
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:
1.1 Develop concept and design
2.2 Write for different purposes
ESL Principles Supported:
• Encourages verbal interaction
• Contextualized language
• Encourages active involvement
Tomas and the Librarv Ladv
., E.r The Berenstain Bears' New
Neighbors: During Reading
Title: Migration Read Alouds
Strategy Used: Interactive Read Aloud
~
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EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
• Encourages involvement

-

Tomas and the Librarv
Ladv E.r The Berenstain Bears' New
~
Neighbors: Post Reading
Title: What Was the Same?
Strategy Used: Cognitive Mapping
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
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Writing:
1.1 Develop concept and design
2.1 Write for different audiences
2.2 Write for different purposes

ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Encourages active involvement
Pair Two
Amelia's Road

Er
The Brand New Kid

Amelia's Road: Pre Reading
Title: Migration Map
Strategy Used: Visual Scaffolding
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
History:
1.3 Examine the influences of culture on U.S., world, and Washington
State history
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Encourages active involvement
The Brand New Kid: Pre Reading
Title: Story Map Making
Strategy Used: Story Mapping
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EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
Amelia's Road Er The Brand New Kid: During Reading
Title: Migration Shared Readings
Strategy Used: Shared Reading
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
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ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Amelia's Road Er The Brand New Kid: Post Reading
Title: Amelia's Road Er The Brand New Kid Story Maps
Strategy Used: Story Mapping
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:
1.1 Develop concept and design
2.1 Write for different audiences
2.2 Write for different purposes
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Encourages active involvement
Migration Theme: Post Reading
Title: Migration Literature Circle
Strategy Used: Literature Circles
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
1.3 Check for understanding by asking questions and paraphrasing
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2.1
2.2

Communicate clearly to a range of audiences for different
purposes
Develop content and ideas

2.3
3.1
3.3

Use effective delivery
Use language to interact effectively and responsibly with others
Seek agreement and solutions through discussion

ESL Principles Supported:

• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
• Encourages active involvement
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Homes Theme
Home Theme: Pre Reading
Title: Our Homes
Strategy Used: Class Collaboration
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:
1.1 Develop concept and design
2.2 Writes for different purposes
3.1 Prewrite
3.2 Draft
3.3 Revise
3.4 Edit
3.5 Publish
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Pair One
Barrio: Jose's Neighborhood
q
Night in the Country

Barrio: )ose's Neighborhood: Pre Reading
Title: Jose's Story Board
Strategy Used: Story Board Vocabulary
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EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
3.1 Read to learn new information
3.2 Read to perform a task
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
Night in the Countiy: Pre Reading
Title: Imagine a Night in the Country
Strategy Used: Imaging
EALRS Addressed:
Communication:
1.1 Focus attention
2.2 Develop content and ideas
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Barrio: Jose's Neighborhood Er Night in the Countzy: During
Reading
Title: Homes DR-TA
Strategy Used: Directed Reading-Thinking Activity
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(

EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
1.3 Check for understanding by asking questions and paraphrasing
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
Barrio: Jose's Neighborhood E:r Night in the Country: Post Reading
Title: City and Country Venn Diagram
Strategy Used: Venn Diagram
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
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3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
Reading:
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
ESL Principles Supported:

• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Encourages active involvement
Pair Two
Going Home

E.r
Heartland

Going Home: Pre Reading
Title: Anticipating Going Home
Strategy Used: Anticipation Guide
EALRS Addressed:

Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
Reading:
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
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3.1
3.2

Read to learn new information
Read to perform a task

ESL Principles Supported:
• Comprehensible input
• Increased verbal interaction
• Contextualized language
• Reduced anxiety
• Active involvement of the learner
Heartland: Pre Reading
Title: Heartland PReP
Strategy Used: The Pre-Reading Plan (PReP)
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
ESL Principles Supported:
• Encourages verbal interaction
• Reduced anxiety
• Encourages active involvement
Goin@ Home E.r Heartland: During Reading
Title: Echoing Going Home E.r Heartland
Strategy Used: Echo Reading
EALRS Addressed:
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
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2.2
3.1
3.2
3.3

Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
Read to learn new information
Read to perform a task
Read for literary experiences

ESL Principles Supported:
• Comprehensible input
• Reduced anxiety
• Encourages active involvement
Going Home Er Heartland: Post Reading
Title: Home Clusters
Strategy Used: Idea Clusters
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
ESL Principles Supported:
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Home Theme: Post Reading
Title: "All About My Home" Books
Strategy Used: "All About ... " Books
EALRS Addressed:
Communication:
1.1 Focus attention
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2.1

Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:
1.1 Develop concept and design
2.2 Writes for different purposes
3 .1 Prewrite
3.2 Draft
3.3 Revise
3.4 Edit
3.5 Publish
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
• Encourages active involvement
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Family Theme

Family Theme: Pre Reading
Title: Quick! Draw Your Family!
Strategy Used: Quickdraw
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
• Encourages active involvement

Pair One
Abuela
Er
..,lust Grandma and Me

Abuela: Pre Reading
Title: Family Member Attributes
Strategy Used: Attribute Charting
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
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(

2.3
3.1

Use effective delivery
Use language to interact effectively and responsibly with others

ESL Principles Supported:
• Comprehensible input
• Increased verbal interaction
• Contextualized language
• Reduced anxiety
• Active involvement
just Grandma and Me: Pre Reading
Title: just Grandma and Me Book Box Discovery
Strategy Used: Book Boxes
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Contextualized language
Abuela Er just Grandma and Me: During Reading
Title: Abuela q just Grandma and Me Guided Read
Strategy Used: Guided Reading
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
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2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
Reading:
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task

ESL Principles Supported:
• Comprehensible input
• Reduced anxiety
• Encourages active involvement
Abuela E:r just Grandma and Me: Post Reading
Title: Tell It Again!
Strategy Used: Story Retelling
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
ESL Principles Supported:
• Comprehensible input
• Reduced anxiety
• Encourages active involvement
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Pair Two
In My Family, En Mi Familia

Er
Meet Babar and His Family

In My Fami[v, En Mi Familia: Pre Reading
Title: Mexican Family K-W-L
Strategy Used: K-W-L Chart
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Writing:
1.1 Develop concept and design
2.1 Write for different audiences
2.2 Write for different purposes
ESL Principles Supported:
• Comprehensible input
• Contextualized language
• Reduced anxiety
• Encourages active involvement
Meet Bahar and His Family: Pre Reading
Title: Pick Your Favorite Part!
Strategy Used: Passage Read Aloud
EALRS Addressed:
Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
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2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences
ESL Principles Supported:

• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Reduced anxiety
• Encourages active involvement
In My Family, En Mi Familia E.r Meet Bahar and His Family: During
Reading
Title: Do You Understand?
Strategy Used: Conscious Comprehension
EALRS Addressed:

Communication:
1.1 Focus attention
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
Reading:
1.2 Build vocabulary through reading
2.1 Comprehend important ideas and details
2.2 Expand comprehension by analyzing, interpreting, and
synthesizing information and ideas
3.1 Read to learn new information
3.2 Read to perform a task
3.3 Read for literary experiences

107

ESL Principles Supported:
• Comprehensible input
• Encourages verbal interaction
• Reduced anxiety
• Encourages active involvement
In My Fami[v, En Mi Familia Er Meet Bahar and His Family: Post
Reading
Title: Let's Talk About It!
Strategy Used: Grand Conversation
EALRS Addressed:
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
1.3 Check for understanding by asking questions and paraphrasing
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
ESL Principles Supported:
• Encourages verbal interaction
• Reduced anxiety
• Contextualized language
• Encourages active involvement
Fami[v Theme: Post Reading
Title: Show Me What it Means to You
Strategy Used: Sketch-to-Stretch
EALRS Addressed:
Art:
1.2 Organize arts elements into compositions
3.2 React and respond critically to the use of the arts in all forms of
communication
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4.1 Use arts skills and knowledge in other subject areas
4.2 Apply ideas and skills developed in the arts to daily life
Communication:
1.1 Focus attention
1.2 Listen and observe to gain and interpret information
1.3 Check for understanding by asking questions and paraphrasing
2.1 Communicate clearly to a range of audiences for different
purposes
2.2 Develop content and ideas
2.3 Use effective delivery
3.1 Use language to interact effectively and responsibly with others
3.3 Seek agreement and solutions through discussion
ESL Principles Supported:

• Comprehensible input
• Encourages verbal interaction
• Contextualized language
• Encourages active involvement
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A-2

Families
Attributes
Family Members

f--·

Male

Female

Child

Adult

Mom
Dad

----·--·-·----·--·-·---·-·-·----

Brother
---·--·---~---·-·-·-·

Sister
Cousin
Grandma
Grandpa
Aunt
Uncle

----·--·--..----·---·-···----

A-3

Homes
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CHAPTERV
SUMMARY, CONCLUSTIONS, AND RECCOMENDATIONS

Summary

General education teachers of today are faced with greater expectations and
responsibilities than ever before in history, not the least of which includes adapting reading
instruction practices to meet the needs of ESL students. Coupled with the fact that the
greatest majority of public school teachers have had no training for meeting the needs of
ESL students, the lack of resources, and the rising ESL population, it is no wonder many
teachers are feeling fiustrated. In order to curb this fiustration, teachers need to acquire
comprehension strategies appropriate for ESL students and their linguistic and cultural
needs. The handbook prepared for this project was intended to meet this need. It was
created in concordance with current literature on the topics of reading comprehension,
second language reading, and multicultural literature. Each activity was created with the
cultural and linguistic needs of ESL students in mind.

Conclusions

This project attempted to provide a resource for teachers of ESL students in order
to help them better serve their students in reading instruction. The inclusion of
Washington State Essential Academic Requirements in each lesson has specially tailored
this handbook for teachers in Washington State, but can easily be adapted for use in other
states. The focus on each lesson was to utilize reading strategies proven effective by
research in a manner that provides for the unique cultural and linguistic needs of ESL
students. The handbook could realistically be integrated into a mainstream or ESL
classroom's reading program.
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Recommendations

From the review ofliterature used to create this project it has become apparent to
the author that ESL students face many unique challenges when learning to read in their
second language. Through the use of appropriate strategies, these challenges can be made
smaller, and the success of ESL students improved. It was also found that these strategies
are most effective when taught through direct instruction.
This project has been created to allow teachers to use such strategies. The
strategies in this handbook have been specially selected to meet the needs of young ESL
readers. Although they are specifically designed to be used with students from Latin
American and American descent, they can be used with students from any descent. They
are meant to be implemented at the pre, during, and post stages of reading. This will help
the students to gain the most out of the reading instruction time used for these lessons.
For greatest effectiveness, it is recommended that teachers become completely
familiar with all of the children's literature used in this project, as well as the strategies
used. All of the strategies utilized can also be modified to be used with other literature.
Teachers should also familiarize themselves with the reading process and how it develops
in young readers. It is further recommended that the teacher carefully consider the unique
needs of the ESL students who will be participating in these activities, and the way in
which ESL students acquire their second language. This can all be done through a review
of the recent literature used in this project. Some activities may need to be altered to fit
different language levels.
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